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ABSTRACT

The main aim of this study was to analyse the Pronunciation Learning Strategies (PLS)
applied by Arab EFL learners at Universiti Malaysia Pahang (UMP). It also examined
the relationship between the use of pronunciation learning strategies and the
pronunciation test. Moreover, the study highlighted the factors that led to having
mispronunciation in English language. A quantitative research approach was employed
using a questionnaire and a pronunciation test. The questionnaire was distributed to 104
Arab EFL learners while the pronunciation test was conducted with 15 Arab EFL
learners. The findings of the questionnaire revealed that the participants made a great
use of indirect strategy named Metacognitive Strategy. Furthermore, the pronunciation
test indicated that Arab EFL learners struggled in pronouncing five English consonant
sounds (/p/, /v/, '3/, If/ and / y/). As a result, it was reported that there was a positive
but weak relationship between the utilization of the PLS and the Arab EFL learners’
scores in the pronunciation test. Besides, the findings from the open-ended questions
demonstrated that there were five factors which hindered the learners from having
correct English pronunciation namely: lack of formal instruction, lack of practice,
learners’ age, lack of exposure and lack of motivation and interest. This study is
significant as it has shed some light on the use of PLS to enhance the learners’ abilities
to pronounce well. Based on the findings, the study provides pedagogical implications
for language instructors and students as well.



ABSTRAK

Tujuan utama kajian ini adalah untuk menganalisis Strategi Pembelajaran Sebutan
(SPS) yang diterapkan oleh pelajar-pelajar Arab EFL di Universiti Malaysia Pahang
(UMP). la juga mengkaji hubungan antara penggunaan strategi pembelajaran sebutan
dan ujian sebutan. Tambahan lagi, kajian ini menggariskan faktor-faktor yang
mengakibatkan kesilapan dalam bahasa Inggeris. Pendekatan penyelidikan kuantitatif
digunapakai secara soal selidik dan ujian sebutan. Soal selidik diedarkan kepada 104
pelajar Arab EFL manakala ujian sebutan dilakukan dengan 15 pelajar EFL Arab. Hasil
soal selidik menunjukkan bahawa para peserta menggunakan strategi tidak langsung
yang bernama Strategi Metakognitif. Selain itu, keputusan yang diperoleh daripada
ujian sebutan menunjukkan bahawa pelajar EFL Arab bergelut dengan menyatakan lima
konsonan bahasa Inggeris (/ p /, / v/, / %/, / § / dan / 1 /). Akibatnya, penemuan
menyatakan bahawa terdapat hubungan positif tetapi lemah antara penggunaan SPS dan
skor pelajar Arab EFL dalam ujian sebutan. Di samping itu, penemuan dari soalan
terbuka menyatakan terdapat lima faktor yang menghalang pelajar daripada mempunyai
sebutan bahasa Inggeris yang betul kurang ya pembelajaran secara formal, kurang
amalan, umur pelajar, kurang pendedahan dan kurang motivasi serta minat. Kajian ini
adalah penting kerana ia menjelaskan kekuatan penggunaan SPS dalam meningkatkan
keupayaan pelajar untuk menyebut dengan baik. Berdasarkan penemuan ini, kajian ini
juga memberikan implikasi pedagogi untuk guru dan pelajar.



TABLE OF CONTENT

TITLE PAGE
DEDICATION
ACKNOWLEDGEMENT I
ABSTRACT i
ABSTRAK iv
TABLE OF CONTENT %
LIST OF TABLES X
LIST OF FIGURES Xi
LIST OF ABBREVIATIONS Xii
CHAPTER 1 INTRODUCTION 1
1.1 Overview 1
1.2 The Importance of English Pronunciation 2
1.3  Research Background 4
1.4 Problem Statement 6
1.5  Research Objective 7
1.6 Research Questions 8
1.7  Scope of the Study 8
1.8  Significance of the study 8
1.9  Limitation of the study 9
1.10 Definition of Terms 10
1.10.1 Pronunciation 10
1.10.2 Arab EFL Learners 10
1.10.3 Pronunciation Learning Strategies (PLS) 10



1.11

Organization of the Chapters

CHAPTER 2 LITERATURE REVIEW

2.1

2.2

2.3

2.4

2.5

2.6

2.7

2.8

2.9

2.10

2.11

Introduction

The Importance of English Pronunciation

The Importance of Teaching English Pronunciation
Difference between English and Arabic Consonants
Language Learning Strategies (LLS)

Pronunciation Learning Strategies (PLS)
Classification of Pronunciation Learning Strategies
Improving Pronunciation trough Applying PLS
Research on the Frequent Use of PLS

Research on the Relationship between Applying PLS and Pronunciation

Performance
Theories Related to the Study

2.11.1 The Second Language Acquisition (SLA)

2.11.1.1 Acquired system

2.11.1.2 Learned system

2.12

2.13

2.14

2.15

2.11.2 Input Hypothesis

2.11.3 Kolb’s Learning Construct

Conceptual Framework of the Study

Research on English Pronunciation among Arab EFL Learners
Challenges that Arab EFL Learners Face in Pronunciation

Summary

CHAPTER 3 METHODOLOGY

Vi

10

12

12

12

13

14

17

18

21

23

25

27

28

28

29

29

29

30

35

36

40

43

45



3.1

3.2

3.3

3.4

3.5

3.6

3.7

3.8

3.9

3.10

3.11

3.12

Introduction

Research Design

Setting

Population and Sampling

3.4.2 Samples of the Questionnaire
3.4.3 Samples of the Pronunciation Test
Research Instruments

3.5.1 Questionnaire

3.5.2 Pronunciation Test

Data Collection

Analysis Technigue for Quantitative Data
3.7.1 Descriptive Statistics

3.7.2 Inferential Statistics

3.7.3 Thematic Coding Analysis for Qualitative Section
Pilot Study

Validity of the Instruments

Reliability of the Questionnaire
Inter-Rater Reliability

Summary

CHAPTER 4 FINDINGS

4.1

4.2

4.3

Introduction

Findings from the Questionnaire

4.2.1 Findings of the PLS Questionnaire
4.2.2 Findings of the Open Ended Question

Findings of the Pronunciation Test

vii

45

45

46

46

48

48

48

48

49

50

51

51

51

52

53

54

55

56

56

57

57

57

57

63

70



4.4  The Relationship between Strategy Use and Pronunciation Scores

45  Summary

CHAPTER 5 DISCUSSION

5.1 Introduction
5.2 Discussion of the Findings
5.2.1 The Frequent Use of PLS Applied by Arab EFL Learners
5.2.2 Correlation between Strategy Use and Pronunciation Test Scores

5.2.2.1 Difficulties in Pronouncing English Consonant Sounds

5.2.3 Factors that Influence Learning English Pronunciation among
Arab EFL Learners

5.3  Theoretical Implication

54  Summary

CHAPTER 6 CONCLUSION AND RECOMMENDATION

6.1  Introduction

6.2  Main Findings

6.3  Summary of the Findings

6.4  Pedagogical Implications

6.5  Recommendations for Future Research

6.6 Conclusion

REFERENCES

APPENDIX A: CONSENT FORM

APPENDIX B: QUESTIONNAIRE

viii

79

81

83

83

83

83

85

87

88

95

96

97

97

97

99

99

100

102

103

113

114



APPENDIX C: PRONUNCIATION TEST 122

APPENDIX D: LIST OF PUBLICATION 125

iX



Table 2.1
Table 2.2
Table 2.3
Table 2.4

Table 3.1
Table 3.2
Table 3.3
Table 3.4

Table 4.1
Table 4.2
Table 4.3
Table 4.4
Table 4.5
Table 4.6
Table 4.7
Table 4.8
Table 4.9
Table 4.10
Table 4.11
Table 4.12
Table 6.1

LIST OF TABLES

Comparison between English and Arabic consonant sounds

Classification of pronunciation learning strategies

Kolb's (1984) Construct and Pronunciation Acquisition Theory

Connection between Kolb’s (1984) construct, SLA, and
Pronunciation learning strategies
Information about PIE Participants

Demographic questions

Dates and Activities in Collecting Data for the actual study

Research Questions and statistical tools techniques used in
analyzing data

Direct PLS — Memory Strategies

Direct PLs — Cognitive Strategies

Direct PLS — compensation strategies

Indirect PLS — Affective Strategies

Indirect PLS — Affective Strategies

Indirect PLS — Social Strategies

The use of PLS

The use of direct PLS

The use of direct PLS

Correlation between PLS use and p-test performance
Factors influence Arab EFL learners pronunciation
Summary of the main findings

Perceived factors that hinder Arab ELF learners to master

English pronunciation

16

32
30
32
34

30
40
41
42
42
42
43
43
43
60
62
85
67



Figure 2.1
Figure 3.1
Figure 3.2
Figure 4.1
Figure 4.2
Figure 4.3
Figure 4.4
Figure 4.5
Figure 4.6
Figure 4.7
Figure 4.8
Figure 4.9
Figure 4.10
Figure 4.11
Figure 4.12
Figure 4.13
Figure 4.14
Figure 4.15
Figure 4.16
Figure 4.17
Figure 6.1

LIST OF FIGURES

Conceptual Framework of the Study

Research design of the study
Phases of the pronunciation test

Correct pronunciation of consonant sounds

Correct pronunciation of sound /p/
Correct pronunciation of sound /v/
Correct pronunciation of sound /{f/
Correct pronunciation of sound /%/

Correct pronunciation of sound /n/

Correct pronunciation of consonant sounds in Phase 2

Correct pronunciation of sound /p/
Correct pronunciation of sound /v/
Correct pronunciation of sound /4/

Correct pronunciation of sound /n/

Correct pronunciation of consonant sounds in phase 3

Correct pronunciation of sound /p/
Correct pronunciation of sound /v/
Correct pronunciation of sound /tf/
Correct pronunciation of sound /3/

Correct pronunciation of sound /n/

Factors influencing the learning of English pronunciation

and the relationship between variables

Xi

19
28
32
51
51
52
52
53
53
54
54
55
55
56
56
57
57
58
58
59

77



CLT
EFL
ESL
FL
GPU
L1
L2
LSs
PIE
PLS
SLA
SPSS
SSEs
SUST
UMP

LIST OF ABBREVIATIONS

Communicative Language Teaching
English as Foreign Language

English as Second Language

Foreign Language

Good Pronunciation Users

First Language

Second Language

Learning Strategies

Preparatory Intensive English
Pronunciation Learning Strategies
Second Language Acquisition
Statistical Package for Social Sciences
Sudanese Students of English

Sudan University of Science and Technology

Universiti Malaysia Pahang

xii



CHAPTER 1

INTRODUCTION

1.1 Overview

Nowadays, English has become an international language, very important and a
compulsory subject at schools due to the development of science and technology which
has generated a great demand of intercommunicating. In order to meet this demand,
teaching English has become a compulsory subject at schools for many years (Ahmed,
2017).

“English plays a very significant role as a global language as it has become the
international language for communication, and it has been used widely in many
different countries in the world. There is a great demand for English as it is seen as a
key language to serve as a medium of international communication. It is considerably
used in education, politics, tourism, science, commerce entertainment, mass media and
international relations” (Ahmed & Abuelhassa, 2016). Sung (2014) posited that English
has now become a global language; it is increasingly used by speakers from different

linguistic and cultural backgrounds for intercultural communication.

To learn any language, four skills are involved: listening, speaking, reading and
writing (Carter & Nunan, 2001). Of all four key language skills, speaking skill is
considered to be the most important in learning a second or foreign language
(Khamkhien, 2010). The ability to speak fluently and competently in a target language
has been regarded as important for learners of English as a second language (ESL) or
English as a foreign language (EFL) in achieving success in both their academic as well
as their professional lives. The speaking skill or the oral performance in the field of
education and language learning is one of the productive skills to be developed by the

FL learners to achieve communicative purposes (Omari, 2015). However, many



researchers indicated that speaking skill is neglected by teachers who practice
traditional teaching methods which focus on reading and writing only (Alam & Bashir
Uddin, 2013; Hodson, 2006; Richards & Rodgers, 2001). Speaking English language is
an important factor in learning and using English correctly (Gussenhoven & Jacobs,
1998).

Furthermore, Hairuzila Idrus and Rohani Salleh (2008) pointed out that
communicating orally in a manner which is clear, fluent and to the point, and which
holds the audience attention, both in groups and one-to-one situations (p. 62). Crosling
and Ward (2002) viewed oral communication as an essential and influential skill in the
workplace as it is in daily life. They further claimed that “the success of oral
communication depends on the parties sharing background knowledge and assumptions
and miscommunication can result if there is a mismatch” (p.45). Therefore, speaking
English language is a very important skill in learning ESL/ EFL (Khamkhien, 2010;
Wei, 2006).

According to Ahmed and Abuelhassa (2016), pronunciation is one of the most
important factors concerning with language learning. Furthermore, the most important
part of learning a second language rests on pronunciation (Pennington, 1996); therefore
speaking is the main element in acquiring and using a language (Dan, 2006). Individuals
always learn to speak earlier than learning to read and write. One of the general goals in
the second language (L2) learning, maybe the most important one, is to speak the target
language accurately and fluently like native speakers. When we talk to other people in
English, the first thing they notice, which can create a good impression of the speakers’
language ability, is their pronunciation. The poor and unintelligible pronunciation will
cause misunderstanding for both speakers and listeners. In addition, it is clear that
limited pronunciation skills will make learners lose their self-confidence and result in

negative influence for learners to estimate their credibility and abilities (Morley, 1998).

1.2 The Importance of English Pronunciation

Pronunciation is considered to be a fundamental element in a second language
acquisition (Eckstein, 2007). It has become an essential part for language learners

(Rossiter, Derwing, Manimtim & Thomson, 2010; Celce-Murcia, Brinton & Goodwin,



1996). Gong (2002) cited in Ahmed and Abuelhassa (2016) further considered
pronunciation skill as one of the fundamental skills and the basis of oral communication

skill among English learners at different levels.

Since English has become a global language, a great number of its speakers start
realizing that the importance of English grammar and vocabulary is getting
overshadowed by the desire to sound intelligible. Thus, the importance to learn English
pronunciation for EFL learners is significant due to some reasons. One of the basic
reasons is related to the significant role of pronunciation in supporting students’
speaking performance both in the classroom and in a real life situation. The success of
oral communication using English language is determined by some language aspects,
for instance, vocabulary, pronunciation and grammar. From those three components,
pronunciation is considered giving the biggest influence in succeeding the process of
communication. Regardless, how well the sentences are constructed and how
appropriate the diction is chosen with the context of the talk, if they are mispronounced

words, the process of delivering the message is not running well (Rosyid, 2017).

Wei (2006) reported that: Pronunciation is an integrated and integral part of
language learning. It consists of elements much wider than sounds of consonants and
vowels. It includes the elements of rhythm and intonation, which support the
communicative process. That is to say, anyone who wants to gain communicative
competence has to study pronunciation. Moreover, Nation and Newton (2008) indicated
that having a good pronunciation of a language is essential for effective communication,
particularly intelligibility. On the other hand, incorrect pronunciation can hinder
knowledge construction (Nation & Newton, 2008). Thus, students are required to have
correct pronunciation besides having good knowledge of vocabulary and eligible

grammar and the four language skills (Ahmed 2017).

However, the issue of mispronunciation among Arab learners has been
discussed by many researchers such as (Ahmad, 2011; Almahrooqi, 2012 & Zarka,
2013), in their studies. They discovered that Arab students make errors when
pronouncing certain English consonants such as /p/, /3/ Itf/, /v/ and /y/. For instance,

most Arab speakers pronounce the words play /plel/ and cheap /tfi:p/ as blay /blel/ and



sheep /fi:p/, respectively. Due to this kind of mispronunciation, a great obstacle in
communication might appear among the speakers (Ahmad, 2011).

Recently, Learning Strategies have become an accepted part of second language
teaching especially in a Communicative Language Teaching (CLT) context when
applied to the four major skills of second language acquisition (SLA): reading, writing,
listening, and speaking (Eckstein, 2007). Similarly, Chang (2011) pointed out that
Learning Strategies (LLs) have received a great interest from both researchers and
learners in the domain of English as a Second Language (ESL) and English as a Foreign
Language (EFL). Akyol (2013) posited that there have been a number of studies that
have dealt with learning strategies in relation to the pronunciation of a second/foreign
language. Hence, it is very significant for the learners to use English learning strategies
in order to improve the language skills especially for those who intend to study English
at university level (Phothongsunan, 2006). Pawalk (2010) defined the meaning of
pronunciation learning strategies as ‘“‘deliberate actions and thoughts that are
consciously employed, often in a logical sequence, for learning and gaining greater
control over the use of various aspects of pronunciation” (Pawalk, 2010, p.131). In other
words, to consider the learners’ actions, educators must be aware when choosing the
appropriate Pronunciation Learning Strategies (PLS) to suit the learning process of
English pronunciation. Thus, this study aims to identify the preferred pronunciation

learning strategies used by Arab EFL learners to improve their English pronunciation.
1.3  Research Background

Pronunciation has become a crucial part for learning English language (Celce-
Murcia, Brinton & Goodwin, 1996; Rossiter, Derwing, Manimtim & Thomson, 2010).
Thus, it is very important to have accurate pronunciation of a target language for
effective oral communication and build up self- confidence for those who try to speak in
front of others (Lardhi, Radzuan & Benraghda, 2017). However, when students try to
learn a second or a foreign language, they face some difficulties because of the different
phoneme systems of the two (2) languages. As a result, when they attempt to speak a
new language, they replace the sounds with other sounds that exist in their mother
tongue. Thus, it is difficult for EFL learners to adopt the sound system of English
language because of the interference of the mother tongue (Arabic language) (Zhang,
2009).



Moreover, pronunciation can be troublesome for non-natives who are trying to
learn English language. English is not a phonetic language; a word may be spelled out
in one way and uttered in a different way. Therefore, it is vital to learn the pronunciation
by practicing and listening to English phrases. Good pronunciation is not only learned
through hearing the words of another language but it is acquired through speaking

practice as well (Jamil, 2015).

Fang and Lin (2012) indicated that the pronunciation of English language is
considered as a very difficult skill for many adult learners. Yet, few studies have
investigated the pronunciation learning strategies to develop better pronunciation
(Eckstein, 2007; Osborne, 2003; Pawlak, 2006, 2008; Peterson, 2000; Rokoszewska,
2012; Szyszka, 2015;). Pawlak (2011) claimed that successful learners of a good
language use an open range of strategies to learn a new language. As a consequence,
they are talented enough to choose appropriate strategy for any circumstances or a given
task.

Moreover, Szyszka (2015) investigated the pronunciation learning strategies
used by 61 students who have a good English pronunciation. The study reported that
good pronunciation users (GPU) made a great use of cognitive strategies which
supported in Rokoszewska’s (2012) findings. Rokoszewska (2012) examined the first
year English department students’ utilization of Pronunciation learning strategies in
Poland. It was found that students made a great use of indirect strategies than the direct
strategies. The researcher pointed out that the students relied on cognitive strategies
which were under the direct group while metacognitive ranked the highest in the group

of indirect strategies.

It seems that up to date, there have been a few studies on the use of
pronunciation learning strategies to improve the target language pronunciation
especially among Arab learners who study English as a foreign language. Hence, this
study will be conducted to examine the pronunciation learning strategies implemented
by Arab EFL students to learn English pronunciation, and to identify the relationship
between the uses of PLS and the pronunciation scores of English consonant sounds.
This study also aims to determine the reasons that may have contributed to the

mispronunciation among the Arab EFL learners.



1.4 Problem Statement

Speaking a Foreign Language (FL) is a very complex skill, including
vocabulary, grammar, pronunciation, fluency and the ability to structure talk or even
non-verbal abilities. One of the foreign language elements is pronunciation which is
considered as one of the most difficult skills to acquire, particularly if the learner seeks
to obtain native-like pronunciation (Pawlak, 2015). Since English pronunciation is a
hard skill to learn, Arab students who have studied English for many years still
encounter difficulties in some aspects of pronunciation (Baloch, 2013, Tengler,
Aburizaiza & Bakarally, 2013;).

A study by Ahmad and Nazim (2014) revealed that the majority of Arab EFL
learners face difficulties in pronouncing English sounds or words perfectly. It was
reported that Arab students make errors while pronouncing some consonant sounds like
Ipl, 1dl, I, 1, I3/, /m/. Such an example of research has consistently shown the
importance of increasing learners’ pronunciation skills. Similarly, Hassan (2012)
conducted a study on the problems that Sudanese students face on English
pronunciation. He indicated that if the students are unable to pronounce words correctly,
consequently, it leads to misunderstanding. Accordingly, Gilakjani (2012) asserted that
learners with a good English pronunciation seem to be understood regardless of making
mistakes in other English elements while learners with poor pronunciation are difficult

to be understood even if they have an excellent grammatical base.

Thirty years ago, language learning strategies have been employed in teaching
method of English as a Second Language (ESL) to assist learners to improve their
English skills such as: reading, writing, listening and speaking (Eckstein, 2007). Yet,
limited research studies have investigated the use of pronunciation learning strategies
among ESL/ EFL learners (Eckstein, 2007). However, Eckstein (2007) tried to help
bridge the existing gap between strategic learning research and pronunciation learning
in a CLT context by investigating the pronunciation learning strategies used by adult
ESL learners at Brigham Young University to improve their pronunciation performance.
Similarly, Lee and Heinz (2016) investigated the language learning strategies employed
by twenty advanced L2 speakers of English language at the Graduate School of
Interpretation and Translation in H University in Korea. Moreover, Mirza (2015)



explored the effect of applying pronunciation learning strategies in learning English
language among Lebanese ESL and EFL students.

To date, there are limited studies that have investigated the relationship between
the use of pronunciation learning strategies and the pronunciation scores among Arab
EFL learners. Therefore, this study endeavours to bridge the gap by exploring the
utilization of pronunciation learning strategies among Arab EFL learners. Presently, the
gap becomes very large for many reasons. First, as in lately only few language learning
strategies have been conducted which related to pronunciation learning, thus, much
research is required to find out the existence of pronunciation learning strategies
(Peterson, 2000). Second, there are a few studies that have examined the correlation
between abilities of the students to use Pronunciation Learning Strategies and actual
pronunciation skills. Finally, so far limited studies have investigated if pronunciation
learning strategies can influence the production of English consonants among Arab EFL

learners.

This study attempts to shed some light on the problems which Arab EFL
learners face particularly consonant sounds that are unfamiliar in Arabic language. In
addition, the aim of the study is also to find out the pronunciation learning strategies
(PLS) used by Arab EFL learners and the factors that have contributed to their learning
of English pronunciation. The goal for study is to determine if there is a positive
relationship between the uses of pronunciation learning strategies and pronunciation

scores.
1.5 Research Objective
The research objectives of this study are:

1. To examine the Pronunciation Learning Strategies (PLS) applied by Arab EFL
learners.

2. To identify the correlation between Pronunciation Learning Strategy (PLS) use
and pronunciation scores.

3. To determine the factors that influence the learning of English pronunciation

among Arab EFL learners.



1.6 Research Questions
The research questions for this study are:

1. What are the Pronunciation Learning Strategies (PLS) applied by Arab EFL
learners?

2. Is there a correlation between Pronunciation Learning Strategies (PLS) use and
pronunciation scores?

3. What do participants perceive to be the factors that influence the learning of

English pronunciation among Arab EFL learners?

1.7  Scope of the Study

This research study was conducted in Universiti Malaysia Pahang (UMP). This
study comprised the first level of Preparatory Intensive English course (PIE) students.
Students who participated in this study were only Arab EFL learners who came from
different Arab countries. PIE is an English programme offered by Centre for Modern
Language and Human Sciences (CMLHS) which cover the four language skills;

reading, writing, listening and speaking.

It has to be pointed out that this study does not analyse the mispronunciation of
all consonant sounds among Arab EFL learners, it focuses only on five problematic
consonant sounds to be pronounced by the participants. Moreover, this study identifies
the most preferable PLS deployed by the participants. This study also focuses on the
relationship between the use of PLLS among Arab EFL learners and their pronunciation
performance of the five target consonant sounds. Analysis of the factors contributed to
the Arab EFL learners’ mispronunciation was conducted based on the learners’

responses to the open ended question.
1.8  Significance of the study

There is an increasing body of research in recent years concerning the issue of
pronunciation learning strategies because of the role PLS plays and the influence it has
on EFL/ESL learners’ pronunciation achievement. Previous research employed
Pronunciation Learning Strategies to improve the learners’ productions of English

sounds. Yet, there are limited studies in number on the use of PLS among Arab EFL



learners to enhance their pronunciation performance. Mirza (2015) asserted that
applying certain Pronunciation Learning Strategies is very effective in improving
learners’ pronunciation ability. Learners’ use of PLS could decrease their pronunciation
mistakes and improve the pronunciation skills. Hence, this study aims to identify the
uses of Pronunciation Learning Strategies (PLS) deployed by Arab EFL learners and

how they can help them to overcome their difficulties in pronunciation.

Moreover, past studies have described problems that learners have with English
pronunciation, but have tended not to deal with students' strategies for coping with these
problems. Accordingly, it is important to find effective learning strategies and solutions
to overcome these problems because mispronunciation is an important issue facing
many English learners in many Arab countries. If this kind of problem can be
overcome, it would help Arab EFL learners to pronounce words in a correct way so that
in the future they can communicate with better competence and avoid

misunderstandings with other English speakers.

In addition, the study may benefit Arab EFL students in their different levels of
school, if the students apply the strategies when learning new English pronunciation. It
Is hoped that teachers would gain some insights into the importance of applying PLS in
their actual teaching to overcome the learners’ difficulty in producing English sounds. It
is also hoped that teachers could teach the most effective strategies for students as well
as to know the most effective strategies that would help the students overcome their

incorrect pronunciation and improve their pronunciation skills.
1.9 Limitation of the study

The findings of the study will be limited to Arab EFL learners who enrolled in
the Preparatory Intensive English course (PIE) in Universiti Malaysia Pahang (UMP).
Therefore, the study does not investigate the frequent use of PLS among all UMP
students or other students in other universities. Moreover, this study is restricted to five
English consonant sounds which are /p/, /v/, /3/, /ff/ and /y /, so it only investigates the
relationship between the use of PLS and the participants’ scores in the pronunciation
test on the five consonants. In addition, the study explores the factors that have
contributed to having incorrect pronunciation among Arab EFL learners. Hence, the

participants will share their perceived hindrances they have experienced while learning



English pronunciation. Thus, the influencing factors that will be highlighted in this

study are restricted to Arab EFL learners’ perceptions who participated in this study.
1.10  Definition of Terms
1.10.1 Pronunciation

Jamil (2015) defined pronunciation as the correct way of saying a word. It also
refers to a graphic representation, using phonetic symbols of the way a word is spoken.
Pronunciation, in this study, refers to the ways in which certain phonemes of a word are

pronounced which are the consonants of /p/, /v/, /3/, I/ and /y/.
1.10.2 Arab EFL Learners

In this study Arab EFL learners are a group of Arab students who came to study
English as a foreign language and joined Preparatory Intensive English (PIE) course at
UMP.

1.10.3 Pronunciation Learning Strategies (PLS)

Oxford (1990) defined language learning strategies as specific actions taken by
the learner to make learning (pronunciation) easier, faster, more enjoyable, more self-
directed, more effective and more transferable to new situations. In this study,
pronunciation learning strategies classified to six strategies which are: memory
strategies, cognitive strategies, compensation strategies, metacognitive strategies,

affective strategies and social strategies.
1.11 Organization of the Chapters

This thesis is written in six chapters. The first chapter discusses briefly the
research background, the importance of English pronunciation, the problem statement,
the research objectives, the research questions, the significance of the study, and the
limitations of this study. The second chapter summarizes theories supporting this study
and the relevant literature. It also discusses the pronunciation learning strategies (PLS)
and their relation to pronunciation performance in ESL and EFL. Moreover, the
conceptual framework is also included. Chapter three describes the research

methodology and details out the research design of the study and data analysis methods.
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Chapter four reports the main findings of the study based on the research questions. The
fifth chapter discusses the findings in relation to past research. Chapter six concludes
the thesis by highlighting the pedagogical implications to the teaching field and lists out

the recommendations according to the findings.
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CHAPTER 2

LITERATURE REVIEW

2.1 Introduction

This chapter presents several previous research findings which were conducted
on Pronunciation Learning Strategies (PLS) in particular and the scope of learning and
teaching a foreign language in general. It begins with a general overview of the
importance of English pronunciation, the importance of teaching English pronunciation,
comparison between English and Arabic consonants, a general look at Language
Learning Strategies, previous studies on PLS and their classifications. Furthermore, the
present chapter discusses the effect of applying PLS on improving pronunciation and
factors that affect pronunciation learning. Besides, it includes previous studies on the
frequent use of PLS and the relationship between applying PLS and pronunciation
scores. Moreover, it presents the theoretical, conceptual framework of the study, some
studies on English pronunciation among Arab EFL learners and the challenges they face

in pronunciation.
2.2  The Importance of English Pronunciation

Zeilinski (2009) indicated that learners with good pronunciation can be
understood even if the learners commit mistakes in another area of the target language,
yet with unintelligible pronunciation they are hardly understood despite having

grammar base and rich vocabulary.

Speakers are judged based on their ability to pronounce accurately. If a speaker
has a poor pronunciation, this might generally affect his/her own language negatively.
Poor pronunciation is difficult to listen thus, listeners need a greater effort and much

concentration to guess what the speaker is trying to convey. As a consequence, bad
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pronunciation causes misunderstanding and communication breakdown (Gilakjani,
2012a).

On the other hand, if a speaker has adequate pronunciation, he/she might have a
positive impact on his/her language ability despite his/her grammatical mistakes.
Besides, with intelligible pronunciation a person can speak confidently (Gilakjani,
2012b).

Moreover, Gelvanovsky (2002) pointed out that pronunciation plays a vital role

in effective communication besides its social value which is related to prestige.

2.3 The Importance of Teaching English Pronunciation

English pronunciation is one of the important parts of foreign language teaching
and learning because it impacts learners' communicative competence and performance
(Gilakjani, 2016). According to Harmer (2001), many English teachers ignore English
pronunciation instructions in classrooms. The issue has been raised to find out reasons
for this negligence. Many educators asserted that they do not need to learn English
pronunciation skills and they think that learning English pronunciation will waste their
time. Besides, they stated that only communication in English is enough and when they

can be understood while pronunciation is not important (Harmer, 2001).

In a study conducted by Harmer (2001) indicated that the main aim of teaching
and learning any foreign language is to enable learners to communicate well in the
target language. Thus, communication is very important as it means to understand and
be understood. However, many learners think that they have the ability to communicate
easily just because they can talk to their teachers and their friends in English,

nevertheless making mistakes.

There are many reasons that cause the students to commit mistakes. First,
teachers can understand their students’ pronunciation better than anyone because their
ears are used to hear “bad English™. Second, all students speak in their mother tongues
which have the same pronunciation patterns and make mistakes while speaking a
foreign language, consequently, it is easy for them to understand each other’s

pronunciation. Third, the classroom is not a good environment for the students to learn
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good pronunciation as they all share the same pronunciation and do not have the
opportunity to talk to native speakers (Harmer, 2001).

Harmer (2001) emphasized that pronunciation instruction is very important, as
the students can learn different sounds, sound features and improve their speaking skills

as well.

Similarly, Butler-Pascoe and Wiburg (2003), indicated that the goals of teaching
pronunciation are to develop English and make it easy to understand so that the listener
cannot get confused, develop English that meets a learner’s needs in communication
competence, help learners feel confident while speaking in English, develop a positive
self-awareness, and lastly develop speech consciousness, personal speech monitoring
skills and pronunciation strategies that assist learners to develop inside and outside the

classroom.

The main goal of pronunciation instruction is not to teach the learners a native-
like pronunciation, but intelligible pronunciation should be the main concern of their
communication (Gilakjani, 2011a; 2016). On the other hand, if learners want to change
the way of pronouncing English words, they have to change the way they think about
the sounds of those words. That means they have to be aware of individual sounds and
other pronunciation parts such as syllables, stress patterns, and rhythms.

According to James (2010), the aim of learning pronunciation for some learners
is the native-like accent. This can probably be a primary objective but it cannot be the

ideal goal of teachers who intend to improve their learners’ pronunciation.
2.4  Difference between English and Arabic Consonants

English and Arabic are two different languages that share some common
features and exhibit a lot of differences as well. These differences are the main source of
difficulty in the learning of English as a foreign language for most Arab learners. It is
observed that one of the major problems in learning a foreign language is the
interference due to the differences between the native language and the second
language. When a child acquires his native language, he develops his native language

behaviour which gradually becomes internalized. On the other hand, in learning a
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foreign language, the learner is much influenced by his native language behaviour. This
explained that no difficulty is anticipated where the structure of the two languages is the
same. While when the structure of the second language differs from the native language,
it can be predicted to find difficulty in learning and error in performance (Salim and Al-
Badawi, 2017).

English language consists of twenty four consonant sounds (Carney, 1994;
Wells, 2008). On the other hand, the Modern Standard Arabic (MSA) system contains
twenty eight consonants (Cruttenden, 2008). Arab EFL learners encounter some
difficulties in pronouncing certain English sounds especially the sounds that are not
available or have no equivalent in their mother tongue. In line with Shehata (2015), the
researcher pointed out that comparing the consonantal systems of English and MSA
reveals a numbers of differences between the two languages. For example, English
consists of 24 consonantal phonemes: six stops (/p/, /b/, /t/, [d/, Ikl and /g/), nine
fricatives (/f/, /v/, 10/, 18/, Is/, /z/, /[l, I3/, and /h/), two affricates (/tf/ and /d3/), three
nasals (/m/, /n/, and /y/), two liquids (/1/ and /1/) and two semi vowels (/w/ and /j/). On
the contrary, Arabic has 28 consonants that include eight stops (/b/, /t/, /d/, /t*/, /d/, /k/,
lo/, and 1?/), 13 fricatives (/f/, /0/, /0/, 18/, /s/, Is*/, Izl, Ifl, IXI, Iy/, /b/, /81, and /h/), one
affricate /d3/), two nasals (/m/ and /n/), one lateral (/I/), one trill (/x/), and two semi-
vowels (/w/ and /j/) Watson, (2002, as cited in Shehata, 2015) ).Moreover In Arabic
language there are 9 consonants that have no equivalents in English (i.e., /t*/, /d%/, /8%,
/s51, Iv/, I/ /q/, M/, and /§/)”. Besides, there are “some English consonants that do not
exist in the Arabic sound system like /p/, Iv/. Itf/, Id3/, [f/and /n/.

Due to the differences of two phonemic systems of MSA and English, Zarka
(2013) identified the pronunciation errors of Arabic Learners of English language. The
findings showed that Arabs pronounced /v/ as /f/ as in: “It is a fery nice fillage” insted
of “It is a very nice village” because Arabic does not exhibit the phoneme /v/.
Furthermore, Arabs compensate /p/ with the voiceless /b/. Moreover, although /t/ and /k/
are consonants, which seem to be similar to those Arabic consonants /t/ or /k/, they are
not identical. They are different in manner and in place of articulation” (Majeed, 1999)
in Hago & Khan (2015) .Apart from this, Hago and Khan (2015) gave an example for
this case. They explained that “English /t/ is an alveolar and aspirated in word initial
position followed by a vowel like tea /ti:/ whereas the Arabic /t/ is dental and non-

aspirated in the same word position like in /ti:n/ (fig)”. Another example they gave

15



related to the phoneme /r/ despite its existence in both languages: while Arabic /r/ is an
alveolar trill, the English /r/ is a frictionless retroflex continuant). In addition, the
researchers clarified that although /n/ and /n/ exist in Arabic, /n/ never occurs at the end
of a word in Arabic, thus, Arabic speakers have a tendency to add /k/ to the end of
words that end in /g/, such as [banpk] for 'buying' or [sigk] for 'sing' (Hago & Khan
,2015).

Moreover, Jabali and Abuzaid (2017) highlighted the pronunciation errors made
by Palestinians 20 undergraduate students from the English Department at An-Najah
National University. The findings revealed that the most problematic sounds to
pronounce correctly are /p/, /tf, /dg, /4, and /. The researchers reported that
Palestinians mispronounced some English sounds because learners were influenced by
their own mother tongue, Arabic language. Therefore, they produced English sounds in
an Arabic way; they chose the closest counterpart in their native language to produce
each of the problematic sounds which are /p/, /tJ, /dg/, /4 and /y/. Jabali and Abuzaid
(2017) explained that the main reasons behind the mispronunciation were attributed to
the fact that the difficult sounds do not exist in the language and English pronunciation

is not practiced well by Arab Palestinian speakers.

In this study, the researcher compared the two phonetic systems, namely, Arabic
sound system and English sound system. Both systems share eighteen common
consonants. In spite of the similarities between the consonantal systems of the two

languages, there are some differences too as illustrated in Table 2.1

Table 2.1 Comparison between English and Arabic consonant sounds

Different Consonant Sounds in both Common Sounds in Both

Languages Languages

English Arabic Language

Language

lal, 1, Idsl, Ipl, < /?/, z Inl, & Ikl, o=lsl, o= [bl, [dl, 18], If], In/, [jl, kI, 1], Iml,

I, g/ 141, B It Sz, glel, glg/, & Inl, Il Isl, [fl, It], 161, Iwl, Iz/,/3/
g/
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2.5 Language Learning Strategies (LLS)

Language Learning Strategies (LLS) are not a new discovery, they have been
used by successful learners of languages since early days. There are a lot of definitions
but the most appropriate, from our point of view, is the definition given by Oxford who
says that learning strategies are "operations employed by the learner to aid the
acquisition, storage, retrieval, and use of information"”. Oxford also wrote that learning
strategies include “specific actions taken by the learner to make learning easier, faster,
more enjoyable, more self-directed, more effective, and more transferrable to new
situations™ (Oxford, 1990). When the learner consciously chooses strategies that fit his
or her learning style and the L2 task at hand, these strategies become a useful toolkit for

active, conscious, and purposeful self regulation of learning (Oxford, 2003).

In the last three decades, Language Learning Strategies (LLS) have been widely
used to improve the learners’ English skills in ESL classrooms (Eckstein, 2017).
Students need to be able to use LLS to know not only what to study but to how to study
as well. Oxford (2003) indicated that Language learning strategies is one of the main
factors that help determine how and how well students learn a second or foreign

language.

Language teachers play a very important role to help students taking control of
language study and making language learning more efficient and autonomous. As a
result, students who are using certain strategies possess larger motivation for studies and

higher level of their self-confidence (Timirbaeva, 2013).

Recently, research into LLS has attracted the attention of many researchers and
educators, who are gradually shifting their focus from teachers and teaching to learners
and learning. In this regard, Chang (2011) reported that learning strategies (LS) have
received increasing attention from both researchers and educators in the fields of
English as a Second Language (ESL) and English as Foreign Language (EFL) in
relation to how languages are learned differently by individual learners. According to
Chamot (2001), “applied research on LS has two main goals: the first one is to identify
and compare the learning strategies used by more and less successful language learners,
and the second goal is to provide instruction to help less successful learners become

more proficient in their language study” (pp.25-26). Furthermore, O’Malley and
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Chamot, 1990 (as cited in Alhaysony, 2017), considered strategies as tools for active,
self-directed involvement that are necessary for the development of SL/FL
communicative ability. Moreover, Alhaysony (2017) explained the importance of LLS
is that when training learners to use LLS can help them to become successful language
learners. Besides, LLS enable learners to become autonomous, lifelong learners and
independent.

Based on the conducted studies so far, it can be concluded that one of” the
effective ways of improving students’ learning skills Is through making them familiar
with Learning Strategies and how to apply them efficiently (Oxford, 1996). The main
findings of Eslami-Rasekh and Ranjbari’s (2003) study was that teaching students
language learning strategies can help them improve their learning output because those
strategies can increase leaners’ awareness of how to learn efficiently. Another study has
been conducted by Taghinezhad, Tabaeifard, and Bazyar (2015) that investigated the
impact of teaching listening comprehension strategies on the improvement of listening
comprehension ability of Iranian EFL learners and found that teaching listening
comprehension strategies can play a major role in the improvement of listening
comprehension ability. Furthermore, Taghinezhad, Dehbozorgi and Esmaili (2015)
conducted a study investigating the influence of teaching meta-cognitive reading
strategies on the reading self-efficacy beliefs of Iranian EFL learners. The study
revealed that learners who received instruction using meta-cognitive reading strategies
had higher self-efficacy beliefs comparing with those who did not receive such
instruction. However, there was no statistically significant difference between males and

females regarding their self-efficacy beliefs
2.6 Pronunciation Learning Strategies (PLS)

The Pronunciation Learning Strategies field is the domain that links
pronunciation learning and instruction to language learning strategies. Cohen, Weaver,
and Tao-Yuan-Li (1995) highlighted the importance of teaching and learning the
language learning strategies within the ESL curriculum. Moreover, the researchers
suggested that language instructors should raise the learners’ awareness of the
importance of applying language learning strategies to enhance their English

pronunciation proficiency.
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Although few studies have been conducted to determine pronunciation learning
strategies, four early studies have recognized this gap in research through the past thirty
years of learning strategy popularity (Derwing & Rossiter, 2002; Osburne, 2003;
Peterson, 2000; Vitanova & Miller, 2002).

Eckstein (2007) posited that first study of pronunciation learning strategies was
conducted by Peterson (2000). The researcher identified twelve strategies through the
uses of diaries and interviews by 11 participants with different proficiency levels.
Peterson’s study (2000) was the only one to date that attempted to focus on discovering
and classifying pronunciation learning strategies. Peterson’s study (2000) was different
from other studies that followed hers. The researcher’s main concern was to focus on
native English speakers learning Spanish in a foreign language context rather than non-

native English speakers learning that language in an ESL context.

A pilot study by Miller and Vitanova (2002) revealed the perceptions of
students’ pronunciation on the instruction they received. Although the article mentioned
that three pronunciation classes participated in the study, the actual number of
participants was never given. The participants were ESL graduate students who were
being taught many pronunciation strategies they could use on their own without any
assistance of a teacher.

Students from the three pronunciation classes were asked different open-
ended questions about improvement of their pronunciation. The study focused on the
elements of pronunciation instruction the students felt were most helpful, it identified
some learner-centered pronunciation strategies that students found useful. These were
identified as metacognitive strategies that included self-correction of poor
pronunciation, and active listening to native pronunciation (Vitanova & Miller, 2002).
The students expressed their willingness to develop their pronunciation beyond
classroom context. However, students could not set any relationship between strategy
use and proficiency level. It was revealed that students recognized the value of
implementing pronunciation strategies outside of the classroom but it failed to identify
more than two strategies students could employ to develop their pronunciation,
furthermore it failed to determine if the students were actually using any strategies

outside the classroom.
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Similarly, Vitanova and Miller’s (2002) study corroborated with Derwing and
Rossiter (2002). Derwing and Rossiter (2002) conducted a much more detailed study to
find out specific pronunciation strategies used by ESL learners. The participants in their
study were 100 ESL adults at a college level. The result of their study revealed that the
proficiency level of the students ranged from low-intermediate to high-intermediate and
over half (55%) of the participants encountered pronunciation problems. Students orally

responded in structured interviews to questions about their pronunciation skills.

Seven new sets of pronunciation strategies were added to Oxford’s
classification in this study, which were increased in volume; slow rate; write, spell;
paraphrase; self-repetition; clear speech; and an “other” category (Derwing & Rossitier,
2002).

The most popular strategy was paraphrasing. Concerning the result of Derwing
and Rossitier’s study, the findings showed that 60% of the students felt that their
pronunciation changed when they became excited or nervous. Moreover, this study
reported that only 10% of the participants claimed prosody as a pronunciation problem
that led to failure in communication. Derwing and Rossitier’s (2002) study stated that
students who had pronunciation problems in their communication were either not

receiving an appropriate instruction, or the instructions they received were ineffective.

The last study that highlighted the pronunciation learning strategies has been
conducted by Osburne (2003). The researcher examined the use of pronunciation
learning strategies of higher level ESL learners. The participants in his study were 50
volunteers from different language backgrounds. A qualitative research had been
conducted using a monitored interview. The researcher asked the student to record a
language learning autobiography for ten minutes. Then, the students’ recording played
back and they were asked to repeat a line he or she heard in the autobiography. The
purpose of repeating the line was to produce better pronunciation and inquire regarding
what the student did to improve his or her pronunciation help to sound more like the
speaker in the recorded autobiography in order to acquire English sounds. In addition,

the student’s performance would give insight into language use.
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Osburne (2003) limited the sort of strategies that the participants could mention.
Instead of asking the students to identify which pronunciation strategies they relied on
the students had to mention what helped them on specific repetition acts. After
collecting strategies from the 50 participants, eight categories of strategies were

identified for pronunciation improvement.

Osburne (2003) reported the same findings as in Derwing and Rossitier
(2002). It was found that students paid very little attention to prosody when attempting
to improve their pronunciation. 26% of the participants claimed that they tried to
improve their pronunciation by concentrating on individual words. These findings were
similar to Derwing and Rossitier’s study in which the researcher showed paraphrase as

the most influential tool.
2.7  Classification of Pronunciation Learning Strategies

Oxford’s categorization scheme has been described as the most comprehensible
classification of Learning Strategies to date (Ellis, 1994). Most of Language Learning
Strategies which applied in several studies are based on Oxford’s (1990) classification
of Language Learning Strategies. Based on earlier research into Learning Strategies,
Oxford, (1990) (cited in Paredes, 2010) developed a new Language Learning Strategy
system based on earlier research into learning strategies aiming at helping learners
develop proper pronunciation of L2. She classified Language Learning Strategies (LLS)
into two groups, the first group of strategies is called direct as the learners use the target
language directly when they are engaging in the use of the strategies included in this
group. The other group is called indirect because they do not involve direct use of the
target language. These two major strategy categories are further divided into six sub-
categories which are Memory, Cognitive, Compensation (direct strategies),

Metacognitive, Affective and Social strategies (indirect strategies) (Oxford, 1990).
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Table 2.2 Classification of pronunciation learning strategies

Direct Strategies Indirect Strategies
Memory Strategies Metacognitive Strategies
Cognitive Strategies Affective Strategies
Compensation Strategies Social Strategies

Direct strategies require mental processing of the target language. There are

three main groups of direct strategies as follows:

Memory Strategies - Sometimes called mnemonics, these involve mental
processes used in arranging information in order, making associations, and reviewing.
Memory Strategies help learners to link one L2 item or concept with another but do not
necessarily involve deep understanding (Oxford, 2003, p.13). Various memory-related
strategies enable learners to learn and retrieve information in an orderly string (e.g.,
acronyms), while other techniques create learning and retrieval via sounds (e.g.,
rhyming), images (e.g., a mental picture of the word itself or the meaning of the word),
a combination of sounds and images (e.g., the keyword method), body movement (e.g.,
total physical response), mechanical means (e.g., flashcards), or location (e.g., on a page
or blackboard) (Oxford, 2003)

Cognitive Strategies - These involve processing the target language so that
meaning becomes clear through processes such as reasoning and analyzing. Cognitive
strategies helps the learner to use the language material in direct ways through note-
taking, outlining synthesizing, reorganizing information to develop stronger schemas,
summarizing, practicing structures and sounds formally and practicing in naturalistic
settings (Oxford, 2003).

Compensation Strategies - These enable learners to make up for gaps in their
knowledge and skills, for example, guessing meanings and using gestures.
Compensation strategies enable learners to use the language either in speaking or
writing despite knowledge gaps. These strategies are divided into two sets which are

guessing intelligently and overcoming limitations in speaking and writing (Zare, 2012).
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Indirect strategies, on the other hand, support and manage language learning
often without involving the target language directly. There are three groups of indirect

strategies:

Metacognitive Strategies - These enable learners to plan, coordinate, evaluate,
and direct their own learning as well as to monitor errors. Learners seek out or create
opportunities to practice the new language in naturalistic situations (e.g. seeking

pronunciation opportunities) (Paredes, 2010).

Affective Strategies - These help learners gain control over their emotions,
attitudes and motivation through anxiety reduction, self-encouragement, and self-reward
Moreover, Affective Strategies are concerned with the learner's emotional requirements
such as confidence and perseverance needed for learners to involve themselves actively
in language learning, for example, lowering anxiety levels by laughing at their own
mistakes (VIckova, et al, 2013).

Social Strategies - These are ways of involving other people in enhancing
learning through questions, cooperation and increased cultural awareness. Social
strategies provide increased interaction and more empathetic understanding since they
occur among and between people (Canale, 1983 as cited in Paredes, 2010). An example
of a social strategy is cooperating with peers or advanced users of the target language.

2.8 Improving Pronunciation trough Applying PLS

The need to improve the learners’ pronunciation performance has become the
interest of many recent researchers to increase the learners’ awareness by making them

aware to choose the best learning strategies for them (Ungureanu & Georgeacu, 2012).

In addition, the use of language learning strategies is beneficial for all learners to
ease their task in learning the target language and to enhance the language learning
process (Oxford, 2003). Moreover, the use of the language learning strategies helps
EFL learners to overcome some factors that affect the foreign language (FL) learning
process like age, anxiety, attitude, aptitude, personality, and motivation ( Oxford, 2003).

Muhammad and Othman (2018) defined PLS as one of the main factors that

helps to determine how and how well students learn a second or foreign language
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pronunciation. For this reason, a number of recent researchers have shed light on
pronunciation instruction to achieve correct issues that affect the intelligibility of the

learners' speech (Muhammad & Othman, 2018).

Furthermore, Hismanoglu (2012) in his paper explained the reason why he
focused on pronunciation learning strategies. The researcher illustrated that
pronunciation learning strategies used by EFL learners have long been ignored by
language teachers working in English Language Teaching (ELT) departments in many
countries. Besides, in pronunciation lessons, language teachers provide their students
with phonetic and phonological knowledge regarding the English language, however,
they do not ask learners to reflect on their personal pronunciation learning techniques
and nor do they ask them to report the strategies that they use, this oversight leads to
communication problems when interacting with (non)native speakers of English beyond
the classroom context. Similarly, Chamot & Rubin (1994, as cited in Hismanoglu,
2012) stated that, what determines good language learners is the ability that learners
have of improving a set of personal learning strategies, not the number of learning
strategies a learner employs. In this regard, a learner who is likely to be a good
pronunciation learner is based on the ability to successfully improve and implement
theoretically informed pronunciation learning strategies. One way is to record the
speech and then play back to listen carefully to the pronunciation. This method will help

the learner pick up the pronunciation errors which enable the learner to correct them.

In addition, Baker and Haslam (2012) conducted a study on the effect of
language learning aptitude, strategy use and context on second language pronunciation
among two groups of EFL participants who enrolled in two intensive English-language
schools in Beijing, China and ESL participants from an intensive language institute at a
major US university. Their main findings indicated that if a learner employs all types of
pronunciation strategies, it would help to improve his/her pronunciation. Moreover,
their study found that time spent teaching pronunciation strategies is important,
regardless of learning context (ESL or EFL). Therefore, Baker’s and Haslam’s study

explained how pronunciation strategy use may affect pronunciation performance.
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2.9 Research on the Frequent Use of PLS

Since the field of pronunciation and the influence of applying certain
Pronunciation Learning Strategies became the main concern for many researchers,
several studies were undertaken to investigate the EFL and ESL learners’ preferences

for strategy use (Pawlak & Szyszka, 2018).

Rokoszewska (2012), conducted a study to investigate the influence of
Pronunciation Learning Strategies (PLS) on mastering English vowels. The researcher
conducted a questionnaire containing 5-point Likert-scale items, adopted from Calka
(2011). The findings of PLS questionnaire revealed that the first-year students of the
English department in Poland rarely used the PLS. The findings illustrated that Polish
students made a great use of the Cognitive Strategies in the direct group and
Metacognitive Strategies from the indirect ones. Besides, the findings of the study
indicated that majority of the students did not learn pronunciation in a formal way, nor
did they receive any strategy training which indicated that they became more dependent
on their teacher and they might not be aware of the fact that formal classroom practice
was not sufficient to succeed in learning not only pronunciation but any other aspect of

the target language as well.

In a study carried out by Tam (2013) among a group of university students from
the Hong Kong Polytechnic University, the researcher reported that the students relied
more on Cognitive and Compensation Strategies. However, the results of Tam’s study
were different from Sawitri’s study (2012). The study was conducted among 99
postgraduate Indonesian students who were taking speaking class for International
English Language Testing Systems (IELTS). The findings revealed that 87.22% of the
participants relied on socioaffective strategies to learn speaking skills for IELTS. It was
found that those who used socioaffective strategies obtained good scores in the speaking
skills in IELTS especially those who used cooperation and clarification tactics in

learning English pronunciation.

Szyszka (2014) conducted a qualitative study to investigate the pronunciation
learning strategy chains among a group of teacher trainees who employed PLS in order
to improve their intelligibility. The elicited findings from the semi-structured interviews
and diaries identified a common pattern of strategy chains: a cognitive PLS followed by

25



a memory PLS. In that case, Szyszka (2015) investigated Pronunciation Learning
Strategies (PLS) deployed by those with good English pronunciation. The study
revealed that good pronunciation users (GPU) mostly rely on Cognitive Strategies. It
was found that the most frequently used tactic was to focus on listening not only to
native speakers who were good language role models, but also to authentic songs and
movies. Furthermore, the participants mentioned that imitation and repetition were the
two tactics deployed by GPU. Most GPU declared that mimicking native speaking
interlocutors, actors/actresses and pop singers was their preferred way of improving
articulation. The study indicated that GPU made a great use of PLS as they declared that
instruction and awareness-raising are important in pronunciation learning. Moreover,
GPU mostly agreed that strategies of learning pronunciation contributed to English

pronunciation learning success (Szyszka, 2015).

Akyol (2013) identified the Pronunciation Learning Strategies applied by 82
students of English Language Teaching Department at a university in Turkey. The
researcher adopted a questionnaire containing 5- point Likert-scale items from Berkil
(2008). The findings revealed that memory, affective and social strategies were used
most frequently by Turkish learners, while the compensation, metacognitive and
cognitive PLS were employed less often. It was reported that participants made a
frequent use of some tactics such as making up songs or rhymes in order to remember
the pronunciation of words, making associations between English and Turkish
pronunciation, recording their own voices, and reading reference materials about

pronunciation.

Similarly, Hakan, Aydin, and Bulent (2015) surveyed 120 Turkish
undergraduates studying in English Preparation Year at School of Foreign
Languages, Yildiz Technical University. The researchers found that the male
participants mostly used the Affective Strategies. Furthermore, the second preferred
strategy used by their participants was the Memory Strategies. Erbay, Kayaoglu and
Onay’s study (2016) differed from Aydin, and Bulent’s study (2015) in which the

findings revealed that there was a little reliance on affective strategies.

Catka (2011) carried out a study to identify the PLS deployed by advanced
learners of English and proposed a detailed classification on PLS. The researcher made

an attempt to design a new taxonomy based on Oxford’s (1990) and Peterson’s
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classifications. (2000). Calka (2011) reported different findings that the participants
used strategies belonging to all groups of PLS but they did not apply a wide range of

tactics.

2.10 Research on the Relationship between Applying PLS and Pronunciation

Performance

Berkil (2008) explored the relationship between the Pronunciation Learning
Strategies use and pronunciation ability. The data of the study were obtained through a
Strategy Inventory for Learning Pronunciation (SILP), passage reading and free-
response task. It was found that there was no significant correlation between overall
PLS use and pronunciation ability. Moreover, the findings revealed there is a significant
relationship between pronunciation learning strategy use and gender which showed that
strategy use was a complex issue, related not only to second language proficiency but
other factors as well. Besides, the researcher reported that there were only three strategy
items that showed significant variation by proficiency level: purposeful listening,
watching/listening to tapes, television, movies or music and using phonetic symbols or
own codes. It was suggested that conducting a strategy training/ instruction study would
provide a better understanding of the nature of the relationship between pronunciation
learning strategy use and pronunciation ability. Furthermore, the study suggested the

use of all strategy items may contribute to more proficient level.

Similarly, Pawlak (2018) conducted a study about the use of pronunciation
learning strategies in form-focused and meaning-focused activities by administering
questionnaires to 30 students. The study found that there was no evidence for the
influence of proficiency level. It was found that females use more PLS than males in
their tasks, they were more concern with accuracy and try tied to avoid making errors. It
was reported that female participants were more likely to pay attention to form and
engage in practice. Statistically females perform better than males in language learning.
The results of this study have shown there is validity behind the statistical claim.
Nowadays, it is quite common for students to study a foreign language. Female students

can be very competitive and highly motivated to do well in almost every academic field.

In contrast to findings of Berkil (2015) and Pawlak (2018), Rokoszewska (2012)
investigated the influence of Pronunciation Learning Strategies on mastering English
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vowels among Polish learners. The key findings revealed that there was a positive
relationship between the use of the PLS and the students’ pronunciation attainment.
Besides that, the result of Rokoszewska’s (2012) study found that there were other
factors that hampered the participants from mastering English language pronunciation
such as anxiety, lack of motivation and the limited attention and goals setting towards
learning English pronunciation. Based on the findings of the study, students should
receive strategy-based instruction from their instructors as the findings indicated that
there was a significant relationship between the use of Pronunciation Learning
Strategies and the production of English monophthongs and diphthongs (Rokoszewska,
2012).

Additionally, Campos (2015) investigated the relationship between
Pronunciation Learning Strategies and pronunciation performance of students in Chile.
It was posited that there was a positive correlation between the use of Pronunciation
Learning Strategies and pronunciation intelligibility levels.

2.11 Theories Related to the Study

three theories have been applied in the study. These are Krashen’s Second

Language Acquisition (SLA), Input Hypothesis and Kolb’s Learning Construct.
2.11.1 The Second Language Acquisition (SLA)

The Second Language Acquisition Theory (SLA) was developed by Krashen. It
consists of five hypotheses pertaining to second language acquisition. The hypotheses
are the acquisition- learning hypothesis, the input hypothesis, the monitor hypothesis,
the effective filter hypothesis, and the natural hypothesis (Krashen, 1982). In this study,
the acquisition-learning hypothesis and input hypothesis were used to support findings

of the study.

The acquisition-learning hypothesis as it was posited by Krashen (2003) that
there are two independent ways of developing competence in a second language: 1) ‘the

acquired system’ and 2) ‘the learned system’.
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2.11.1.1 Acquired system

The acquiring system or acquisition is considered as the first way of
developing competence in a second language. The acquiring system is the product of a
subconscious process and the learner is unaware of the process taking place. This is
very similar to the process children undergo when they acquire the first language. It
requires meaningful interaction in the target language, natural communication in which

speakers are focused not in the form of their utterance but in the communicative act.

2.11.1.2 Learned system

The learned system is the second way of developing competence in a
Second Language. This assumption states that language learning is a conscious process;
when students learn they know that they are learning the language. Basically, it is
building knowledge about language intentionally. Conscious learning refers also to

learning vocabulary, rules and other information about the language.
2.11.2 Input Hypothesis

This hypothesis was Krashen’s explanation of how second language acquisition
takes place. Krashen (1985) stated that language is acquired by understanding input that
contains linguistic structures that are just beyond the learner's current level of
competence (i+1). So, the input hypothesis is only concerned with acquisition not
learning. According to this hypothesis, learner can improve when he/she receives
second language input that is one step beyond his/her current stage of linguistics
competence. Although speech is not taught directly, it emerges on its own. For example,

3

if a learner at a stage ‘i’, then acquisition takes place when he/she is exposed to
comprehensible input that belongs to level ‘i+1°. If input is understood and there is
enough of it, i+1 is automatically provided (Krashen, 1985). Exemplary teachers should
hold high expectations for their students, but these expectations should not be out of
reach. As per Krashen (1981, p.62) “People acquire second languages when they obtain
comprehensible input and when their affective filters are low enough to allow the input

into the language acquisition device;" this is learning taking place.
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2.11.3 Kolb’s Learning Construct

Kolb’s (1984) learning cycle construct currently enjoys much acclaim for its
ability to explain learning in multiple fields (Dornyei & Skehan, 2003). The construct
focuses on four progressive areas of learning. First, the learner must begin with concrete
experience, move to a reflection on observation, then proceed to abstract
conceptualization based on that reflection, and, finally, the learner acts on this new
conceptualization, which starts the process up again. This process can be exemplified in
learning the pronunciation of a new English sound. For instance, a student might come
across the word bought and focus on the vowel sound. This initial exposure qualifies as
concrete experience and might encourage the student to consider how the target
pronunciation of the vowel differs from any initial or lingering expectations of the
sound’s pronunciation. This act relates to a reflection on observation, which is followed
by abstract conceptualization where the student might analogize the pronunciation of
the vowel in bought to all other words with the same medial vowel sound or spelling.
This assumption is tested when the student begins to speak with formulaic vowel sounds
and either encounters effective communication or puzzled looks from interlocutors. In
either case, the student uses the reaction of others, or possibly a correction, as a source
of concrete experience that starts the cycle over again. While Kolb’s (1984) theory of
learning is influential in many areas of education and Psychology, it entered SLA
through its ability to explain learning styles. Dornyei and Skehan (2003) are language
researchers who have briefly applied Kolb’s theory to the processes of language
acquisition. They posited that concrete experience in Kolb’s theory relates to the
construct of input in SLA. Input here is any stimulus whereby learners encounter
language. These researchers further relate the reflection on experience stage to SLA’s
construct of noticing, or the attenuation—»both intentionally and unintentionally—to the
rules and patterns of language. Dornyei and Skehan (2003) fail to apply Kolb’s stages

directly to pronunciation acquisition.

In terms of pronunciation acquisition, Dornyei and Skehan’s (2003)
observations are helpful but lacking since they do not account for pronunciation
acquisition. Table 2.3 below illustrates how Kolb’s (1984) theories can be specifically
related to pronunciation acquisition theory. Definitions of terms in the pronunciation

acquisition construct are given following the Table.
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Table 2.3 Kolb's (1984) Construct and Pronunciation Acquisition Theory

Kolb’s (1984) Learning Cycle Construct Pronunciation Acquisition Construct
Concrete Experience Input / Practice
Reflection on Observation Feedback / Noticing
Abstract Conceptualization Hypothesis forming

Action Based on New ) )
', Hypothesis testing
Conceptualization

In Table 2.3 concrete experience was related to the pronunciation stages of input
and practice. Pronunciation input can be considered any stimulus whereby learners
encounter sounds, such as the radio, conversations, or visual diagrams of phonemes.
Practice is the act of producing sounds either in isolation or in communicative contexts.
Both input and practice offer the learner some concrete experience with a target

pronunciation of a sound.

Reflection on observation was related to both pronunciation noticing and
feedback of pronunciation. Noticing is the attenuation—both intentionally and
unintentionally—to pronunciation rules and patterns. Pronunciation feedback is a
function of an interlocutor’s ability to understand and cognitively process the
pronunciation of a speaker. It is a gauge whereby a speaker determines the accuracy or

acceptability of a particular utterance.

Abstract conceptualization was related to the hypothesis forming stage of
pronunciation acquisition. Hypothesis formation is the mental process that attempts to
bridge the gap between actual pronunciation and target pronunciation based on feedback

from others or learner-noticed discrepancies.

Finally, action based on new conceptualization was related to the hypothesis
testing stage of pronunciation acquisition where hypothesis testing includes

implementing changes in pronunciation according to new hypotheses. An example of
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hypothesis testing might be pronouncing a word with a slightly different vowel sound

after communication breakdown in hopes of reestablishing communication.

Since this organization looks at the actual process of second language
pronunciation acquisition and coordinates that process with pronunciation learning
strategies, it would be feasible for both instructors and autonomous language learners to
assess where an L2 learner required improvement. A learner who is unable to produce
the English phonemes /i/ and /I/ differently can be benefited from pronunciation
learning strategies organized by acquisition theory. For example, when a learner
attempts to use these two sounds interchangeably (practice), the learner will receive
feedback in the form of correction, stalled communication, or, worst of all,
communication breakdown. With any of these responses, the learner can attempt to
notice a new difference between the sounds and create a new mental conceptualization
of how the sound should be produced (hypothesis forming). Finally, the learner must
take the time and build up the confidence to attempt a new version of the sound
difference according to his or her hypothesis of the difference (hypothesis testing). In
each of these areas, learners can be benefited by knowing strategies for accomplishing
the task at hand. Learners who seem to break down in one of these areas can likewise
be benefited from pronunciation learning strategies by adopting new strategies to cope

with such breakdown.

Table 2.4 illustrates a synthesized taxonomy of pronunciation strategies that
employs a theoretical framework more in line with current pronunciation acquisition
theory. Some strategies may be listed in two different categories. The reason for this
overlap is that some strategies span several steps of the pronunciation acquisition
construct. For example, intent listening is listed in both the input and noticing sections
because a learner encounters sounds when listening intently (input) and is able to notice

important pronunciation distinctions at the same time (noticing).
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Table 2.4 Connection between Kolb’s (1984) construct, SLA, and Pronunciation

learning strategies

Kolb’s (1984)
Learning Cycle
Construct

Pronunciation
Acquisition
Construct

Pronunciation Learning Strategies

Concrete
Experience

Input / Practice

Input

« Intent listening

. Focusing on articulatory gestures of others

« Active listening

. Eagerly listening to new sounds

« Putting self in proximal points for hearing L2
pronunciation: TV, Movies, Radio, etc.

. Representing sounds in memory

- Focusing on individual syllables of words

Practice

« Reading aloud

« Practicing new sounds

. Imitating and/or mimicry of native speakers

« Practicing ‘mock talk’ or imitating L2
prosody using L1 words

. Talking aloud/role-play

- Memorizing the pronunciation of words

« Helping facial muscles become accustomed to
accommodating L2 pronunciation

. Practicing different sounds, first in isolation
and then in the context of words

- Repeating after tapes in a language
laboratory

Reflection on
Observation

Noticing /
Feedback

Noticing

« Noticing the intricate differences between
L1 and L2 pronunciation

« Focusing on supersegmentals of language

- Intent listening

« Distinguishing errors among other speakers

« Focusing on articulatory gestures of others

« Listening carefully to errors made by native
speakers to infer key sounds or structures

« Acquiring a general knowledge of phonetics
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Table 2.4 Continued

Kolb’s (1984)
Learning Cycle
Construct

Pronunciation
Acquisition
Construct

Pronunciation Learning Strategies

Reflection on
Observation

Noticing /
Feedback

Feedback

« Self-monitoring

« Focusing on supersegmentals of own
speech

« Using phonetic symbols and transcriptions

« Monitoring and eliminating negative
interference

« Active listening

« Asking for help

. Cooperating with peers

Abstract
Conceptualization

Hypothesis
forming

Hypothesis Forming

« Monitoring and eliminating negative
interference

« Self-correcting

. Acquiring a general knowledge of
phonetics

. Doing special exercises for sounds not
existing in the learner’s native language

. Finding out about the target language
pronunciation

Action Based on
New
Conceptualization

Hypothesis
testing

Hypothesis Testing

« Repeating new words according to new
hypotheses

« Skipping difficult words

« Rehearsing sounds

« Using proximal articulations

« Increasing or decreasing volume of speech

« Using a slower rate of speech

« Using clear speech

« Lowering anxiety
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2.12  Conceptual Framework of the Study

According to Sekaran (2006), conceptual framework identifies the relationships
between variables and the factors which are significant to the research problem. Figure
2.1 illustrates the conceptual framework of this study. Independent variables impact
dependent variables and they are not depended on other variables (Sekaran, 2006).
Meanwhile, the dependent variables are a postulated result or outcome on independent
variables and can be influenced by dependent variables (Sakaran, 2006). In this study,
the independent variable is the PLS while the dependent variable is the scores obtained

from the pronunciation test and factors as they are explained below
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Figure 2.1: Conceptual Framework of the Study

2.13 Research on English Pronunciation among Arab EFL Learners

Several studies have been conducted on the errors made by Arab learners
while learning English as a second or foreign language (Barros, 2003; Ahmad, 2011;
Al-Saidat, 2010; Hassan, 2014; Elmahdi & Khan, 2015). These studies identified the
problematic sounds Arab EFL learners face while pronouncing certain English

consonants pronunciation such as /p/, v/, I/, /8 I, I t[/, /0/,/d3/ and / 1/.

Many learners of English as a second language or foreign language face

difficulties and struggle with correct pronunciation of English words. Avery and Ehrlich
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(2012) believed that the learners’ mother tongue directly influences the learners’ ability
to produce English sounds. Learners fail to produce certain sounds, which do not exist
in their mother tongue. Arab learners face difficulties in pronouncing certain sounds
when they are learning English due to the absence of these sounds in their Arabic
language. Many Arab EFL learners consider pronunciation as the main difficulty they
encounter when speaking the foreign language and believe that their poor pronunciation

is the main source for their communication problems (Al-Saidat, 2010).

Moreover, many studies have been conducted on the mistakes made by Arab
learners on the field of phonology, morphology and syntax, such as (Al-Shuaibi, 2009;
Binturki, 2008; & Wahba, 1998; Altaha 1995; Kharma & Hajjaj, 1989; Abdul Haq,

1982) and some others.

Barros (2003) conducted his research among Arab speakers from different Arab
countries. The aim of his study was to identify the difficulties that Arab EFL learners
encounter when pronouncing English consonants. His findings showed that Arabic
speakers have problems in producing eight English consonants, namely, /p/, v/, Id/, /], |
y/, /d%/, and /r/. Moreover, the researcher found that the speakers’ L1 interference seems
to be the major contributing factor to having problems in pronunciation which might
differ from one Arabic speaker to another depending on their countries of origin.

Al-Saidat (2010) conducted a study about phonological analysis of English
phonotactics among Arab EFL learners in Jordan. The result of his study demonstrated
that Arab EFL learners unintentionally insert an anaptyctic vowel (a short vowel
between consonants) at the beginning as well as at the end of certain English syllables.
The findings suggested that certain English syllables are difficult to learn by Arab

learners of English and pronunciation problems arise from these difficult syllables.

Ahmad (2011) investigated the difficulties, faced by Saudi students graduated
from secondary schools and enrolled in the Preparatory Year Program at Najran
University when pronouncing certain English consonant sounds. The students, who
participated in Ahmad’s (2011) study were from different regions of Saudi Arabia, had
never received any English instructions and had never been to any English countries so
they did not have any exposure to English language. Eight students were selected
randomly for the study from a Saudi Arabian university. Recording samples of
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consonant sounds were taken from the research participants and four words selected for
possible consonant sound problems using initial, medial, and final word positions. An
English native speaker identified the problematic sounds from the participants’ speech
recordings. According to the researcher, the results showed that the participants had
major difficulties in pronouncing specific consonant sounds such as /p/, /d/, VI, Itf1, I3/,
and /n/. The researcher reported that Saudi students tended to replace /p/ with /b/ in
initial and final position. Furthermore, the students pronounced /v/ as /f/ when it
appeared in the medial and final position. Besides, most of the participants replaced /4/
by /f/ when it appeared in all three positions. The /3/ sound was replaced by /(/, /z/ or /s/
in medial position, while in the final position it pronounced as /g/. Moreover, the result
revealed that the /1/ sound was sometimes replaced with /n-k/ or /n-g/ when it appeared
in the word final position. The findings of the study indicated that when students speak
a second or foreign language they will tend to produce the sounds, which are closest to
the sounds that exist in their mother tongues that lead to pronunciation errors. Thus, the
author suggested that special attention should be paid to the unfamiliar sounds that do

not exist in the learners’ first language (L1).

Additionally, a study conducted by Hassan (2012) identified the pronunciation
problems experienced by Sudanese students and the factors contributed to these
problems. The researcher applied three instruments to collect data which were
observation, audio recording and questionnaire. The participants who were involved in
Hassan’s study were fifty students from Sudan University of Science and Technology
(SUST) and thirty teachers from the same university. Hassan (2012) noted that
Sudanese undergraduates were unable to pronounce some consonant sounds such as /p/,
1Y/, /0/ and /d/. The researcher found that mother tongue interference, the differences in
the sound system in the two languages, inconsistency of English sounds and spelling
militate against Sudanese Students of English (SSEs) competence in pronunciation

served as barriers that prevent the Sudanese students from having correct pronunciation.

Similarly, Rehman and Bukhari (2012) investigated the problematic consonant
sounds experienced by speakers in Pakistan. Their study focused on five consonant
sounds which are /f/, /v/, /6/, /0/ and /3/. The study revealed that because of the lack of
practical training Pashto speakers encounter difficulties in pronouncing the five selected
consonant sounds. Additionally, the absence of these consonant sounds in the Pashto

phonemic system causes the substitution by the nearest sounds in the Pashto L1.
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Furthermore, Elmahdi and Khan (2015) conducted their study on the
pronunciation problems that Saudi secondary school children encounter while
pronouncing certain consonant sounds. The findings demonstrated that 85% of the
participants faced problems in pronouncing sound /p/ in the three position of the word;
initial, medal and final with a total percentage 89%, 86.65% and 81% respectively.
Furthermore, sound /3/ was considered as a problematic sound since 80.65% failed to
pronounce it in final position. Besides, sound /4f/ was mispronounced by 75.8% of the
participants in the initial position more than the other positions. Moreover, sound /1/
was considered as one of the sounds that caused a big problem for our participants in
Elmahdi & Khan’s (2015) study especially when it occurred at the end of a word. The
findings showed that 64% of the subjects failed to pronounce this sound in final
position, while 59.95% of them were unable to pronounce it perfectly when it occurred

in medial position.

However, in Yemen the situation is even worse because children start learning
English in grade 7 (first preparatory class). Abbad (1988) admitted the weakness of
Yemeni learners, he stated that “in spite of the low proficiency level in English of most
applicants, they are accepted into the department” (p14). This is what happens in most
of the universities in Arab world countries. English language departments accept high
school graduates without taking into consideration their proficiency levels and whether
or not they will be able to manage. In regard with this Khamis and Jupri (2018)
conducted their study on the pronunciation of the /§/ sound among Yemeni EFL
learners. The participants in their study were four Yemeni EFL postgraduate students
who had similar level of English Language proficiency based on their university
placement test results and all of them had not had any type of exposure to a native
English environment prior to the study. The participants were asked to read eighteen
words containing the // sound in different word position (initial, middle and final). The
researchers analysed the production of the target sound whether correct or not by using
Praat software. Their findings revealed that the English voiceless postalveolar affricate

Il was problematic to pronounce for Yemeni EFL learners. It was found that, the
participants pronounced /J instead of pronouncing /tf in some words that they read.
Furthermore, the findings showed that the participants had difficulties to pronounce /tJ

sound in all three word positions in general and in initial and final position in particular.
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Similarly, Ashour (2017), in her contrastive analysis study between Arabic and
English pronunciation systems, discovered the most problematic area that Arab learners
suffered from when learning English pronunciation. The researcher indicated that
differences between Arabic and English consonant systems emerge from the fact that
there are some sounds found in English but do not exist in Arabic. E.g. / p, v, /fletc.The
absence of these consonant sounds leads Arab learners to substitute these sounds with
others that exist in their own language that have almost similar place and manner of
articulation. Besides, she pointed out that difficulties faced by Arabs who are learning
English differ from one to another according to the dialect that the learner speaks
(Ashour, 2017).

2.14 Challenges that Arab EFL Learners Face in Pronunciation

Many research studies have been conducted on the problems EFL Learners
encounter in English pronunciation such as European learners e.g. German, Spanish,
Italian, Portuguese etc., Asian educators such as Chinese and Thai. There are also some
studies on pronunciation errors among speakers of Arabic (Hassan, 2014). Learners who
can speak English fluently, they are more aware of the factors that would affect their
pronunciation. The prime objective of teaching pronunciation with any language is for
intelligible and comprehensible pronunciation (Bouchhioua, 2017). Gilakjani (2012b)
maintained that although the demonstration of precise pronunciation is unlikely, the
pronunciation should fall within reasonable standards to meet the communicative needs
of the learner. However, many second language learners struggle with producing
intelligible and comprehensible English pronunciation.

Almahroogi (2012) conducted a study among Omani students by administrating
a qualitative questionnaire to 100 students in a focus group. The researcher investigated
the students’ perception about their low English proficiency. The study revealed that
ineffective teachers, inadequate curricula, uninterested students, limited exposure to
English outside the classroom, unsupportive parents, a poor school system, and peer-
group discouragement were the major factors behind the students’ inadequate English
proficiency. It was found that the most frequent factor from the Omani students’ point
of view was the ineffective teacher with 85 frequency. Majority of the Omani students
indicated that the main reason for their low proficiency level in English language was

the ineffective teachers. Almahrooqi (2012) identified the reason for the students’
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perception; she mentioned that the use of simple language inside the classroom might
cause a low proficiency level. Moreover, the main concern for the teacher is to finish
the syllabus without paying any attention to their students’ pronunciations. Besides, the
curriculum is determined as the second main obstacle for the students’ low proficiency
level. It was reported that the curriculum does not cover all the skills adequately. It
mostly focuses on grammar and reading but there are no specific lessons for

pronunciation.

Similarly, Kayaoglu (2013) in his qualitative study through semi structured
interviews investigated the perspective of the students’ proficiency level. The researcher
interviewed 30 participants at the Department of Basic English, School of Foreign
Languages, at a state university in north eastern Turkey. The respondents stated that
their poor pronunciation and the mistakes they made disturbed them while they were
speaking. Besides, the participants viewed the lack of sufficient vocabularies deterred
them from speaking English fluently. Therefore, they did not get enough speaking
practice and the role of ineffective teachers with their limited expertise in teaching the

students were notably reported to be the possible reasons for their linguistic difficulties.

It was found that teachers can have a positive influence on their students when
they are able to make students enjoy their lessons in a positive classroom environment.
Furthermore, it is an achievement if they can help them to overcome their pronunciation
difficulties. But sometimes instructors affect the students negatively when they ignore
their pronunciation mistakes and it can be difficult for the learners to stay motivated and
interested when they are not making progress in learning English. These teachers fail

dismally to work on the students’ weaknesses.

Additionally, Muriungi and Mbui (2013) explored the influence of the mother
tongue maintenance on English language acquisition among secondary school students
in Kenya. Although English is a second language in Kenya, the lack of practicing
English language has a negative impact on the learners’ pronunciation skills. The study
revealed that the use of mother tongue in interaction classes limited the students’
opportunities to practice English language pronunciation. Apart from that, it was found
that due to the mispronunciation, students made pronunciation errors in their academic

writing too.

41



A study conducted by Gilakjani and Ahmadi (2011) on the contributing factors
to the learning of English pronunciation. In their study, the researchers suggested eight
contributing factors that affect the learning process in English pronunciation among
Iranian students which are: the learners’ accents, (stress, intonation, rhythm), attitude,
instruction, age, learner’s personality, the influence of mother tongue, motivation and
exposure. The researchers declared age as one of the factors affecting the learning of
English pronunciation. Moreover, age is considered as a crucial issue that influences the
acquisition of English pronunciation; consequently, adult learners realize that they are
unable to achieve native-like pronunciation as children do (Gilakjani & Ahmadi, 2011).
Moreover, Fukada (2016) investigated the Indonesian difficulties in pronouncing
labiodentals sounds. It was found out that the most difficult position in pronouncing the
English labiodental sounds at second grade class of SMA Taman Siswa
Pematangsiantar was the final position with /v/ sound. The findings revealed that
children were noticed to be more capable to have a native like fluency, more than adult
learners (Fukada, 2016). Nation and Newton (2008) corroborated that children can
acquire a new language better than adult learners. The researchers claimed that before
the age of six, there might be a little or no accent. While between the age of seven and
eleven there is a possibility to have a slight accent. However, if the learner begins to
speak after the age of twelve he/she will have a proper accent. However, more recent
research suggested motivation may be more important factor in the development of
native-like pronunciation than is age at acquisition (Marinova-Todd, Marshall, & Snow,
2000).

With regard to the difficulties that EFL learners encounter while learning
pronunciation, Khan (2011) highlighted the hindrances Saudi EFL students faced in
learning of English language in general and pronunciation in particular. Khan (2011)
found that L1 interference, lack of knowledge and guidance served as the reasons that
caused students’ mispronunciation. Besides, the findings showed that Saudi EFL
students who received a great motivation improved their proficiency level. On the other
hand, it was established that the absence of motivation during learning English
pronunciation hampered the students from having good pronunciation. Similarly, many
studies have been conducted on the role of motivation to encourage the learners’

aptitude to learn English language in general and pronunciation in particular. However,
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lack of motivation has been considered as an important element that has negative effect
on Saudi EFL learners’ competence (Al-Khairy, 2013a; Alrabai, 2014b; Khan, 2011).

Meanwhile, Dornyei and Ushioda (2011) examined the effectiveness of
teachers’ motivation among Arab EFL learners. The researchers posited that due to the
lack of interest within English class, the participants experienced difficulties in
pronunciation. Low interest had been reported by the participants since they studied
English as a compulsory subject in which they were only concerned about their marks
rather than enjoying learning the foreign language. Dornyei and Ushioda (2011)
indicated that when the learner loses his/her interest he/she becomes demotivated

towards learning English pronunciation.

Many studies have explored the obstacles that hampered the learners from
having good pronunciation. Rogerson-Revell (2011) found that exposure is an important
factor in the learning of L2 pronunciation. Yet, limited amount of exposure to English
language outside classrooms has contributed to having poor pronunciation. In regard to
this issue, Rosyid (2017) conducted a study on the factors that affected Sudanese’s
pronunciation. The study comprised 30 students in their second semester in English
Education Study Program at Pakuan University in Indonesia. The study revealed that
based on the students’ point of view, it was limited exposure to English language that
was the major barrier behind their poor pronunciation. Furthermore, the students stated
that their schools did not teach or did not focus on teaching them pronunciation.
Additionally, their teachers only taught them vocabulary, reading, and so forth. In such
condition the exposure in the area of pronunciation was very limited. Besides, the
dominance L1 inside and outside the classroom led to their poor English pronunciation
(Rosyid, 2017).

2.15 Summary

This chapter has previewed various previous research findings that have been
conducted on learning and teaching foreign language in general and particularly on
Pronunciation Learning Strategies. It discussed the significance of teaching English
pronunciation, differences between English and Arabic consonants. It includes an
overview on Language Learning Strategies, past studies related to PLS and the
taxonomies of PLS. Furthermore, it presents the effect of applying PLS at improving
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pronunciation skills, it also includes previous studies on the frequent utilization of PLS
and a general overview of some research on the relationship between the use of PLS and

pronunciation abilities. Factors that influence the pronunciation and the theoretical

framework are also included.
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CHAPTER 3

METHODOLOGY

3.1 Introduction

This chapter presents the research methods that were employed in the study. In
particular, it provides information on the participants. It includes detailed description of
the instruments that were used for data collection, reliability and validity of the
instruments and the procedures that were then followed to carry out this study. It also

discusses the data analysis techniques used in the study.

3.2  Research Design

This research involved a quantitative method to answer its research questions.
According to Creswell (2013) the quantitative method gives researcher adequate data
from the participants who are under investigation. Besides, in quantitative method,
researcher gathers, interprets, analyzes and writes the results of the study (Creswell,
2013).

In this study a questionnaire and a pronunciation test were employed to collect
data and to gain knowledge from students. The questionnaire consists of two parts: the
first part contains a 5 likert- scale to gauge the frequent use of Pronunciation Learning
Strategies (PLS), then data analysis using descriptive statistics. While the second part of
the questionnaire consists of an open-ended question which was thematically analysed
to find out the perceived factors that influence the learning of English pronunciation the

second instrument is the pronunciation test which was analyzed using coefficient

45



correlation to determine the relationship between PLS use and pronunciation test scores.

Figure 3.1 shows the research design of the study.

[ Instruments ]

A 4 A 4

[ Questionnaire ] [ Pronunciation Test ]

5 Likert- Open-ended
Scale question

[ Data ,lAnaIysis }

| l l
[ Descriptive } [ThematicAnaIysiS]

Figure 3.1 Research design of the study

3.3 Setting

This study took place in Universiti Malaysia Pahang (UMP) which is situated in
the province of Pahang, specifically in Kuantan district. The total number of
international students for PIE was 152. The participants of this study consisted of PIE
students (Level 1), a total number of 104 Arab EFL learners from 2016/2017 intake.

3.4 Population and Sampling

The target population of the study was the Arab EFL learners at UMP. They

were chosen as the samples of this study. The participants of the study were Arab EFL
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learners and the mother tongue of the native Arab speakers is Arabic while English is a
foreign language in their countries. They joined the Preparatory Intensive English (PIE)
program in the first month upon the start of their first year at the university. They were
selected as the samples because they had inadequate exposure to English language, and
they needed to improve their English proficiency so they took the PIE course unlike
those who had already started their study in the university and had been improving their
English by practicing and communicating with other international students. In this
study, one hundred and four participants were chosen to participate in the questionnaire
while fifteen of them volunteered to do the pronunciation test. All the participants were
Arab native speakers who enrolled in the PIE course in UMP. The Preparatory Intensive
Program (PIE) is an English language course offered by Centre for Modern Languages
and Human Sciences (CMLHS). It provides a foundation course for international
students. Besides, the program comprises reading, writing, speaking, listening and
grammar. The majority of students were in the 19-22 age range. Most of them learned
English as one of their main subjects in school for six years and some stated that they
studied English for twelve years. These students are no strangers to English as a foreign
language for they studied it in their home countries. Joining PIE and being part of the
study would help to improve their English proficiency in this university. This study was
conducted over one year period. Collecting data began on 14" July 2016. Table 3.1.

shows details about the participants.

Table 3.1 Information about PIE Participants

b . Number of
Gender Age Country of Origin students

Male 19-22 Egypt 3
Iraq 2
Libya 2
Saudi Arabia 4
Sudan 2
Syria 4

Yemen 87

Total 7 Countries 104
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3.4.2 Samples of the Questionnaire

In this study, questionnaire was the instrument used to identify the
Pronunciation Learning Strategies (PLS) deployed by Arab EFL learners. Purposive
sampling was utilized to choose Arab students due to the nature of the research, aims
and objectives and non-Arab students were excluded to avoid random sampling. The
total number of participants who responded to the questionnaire was 104 Arab EFL

learners.
3.4.3 Samples of the Pronunciation Test

The pronunciation test was the second research instrument utilized to determine
the relationship between the PLS and pronunciation scores. Volunteerism was the
method employed to choose the participants as there were 15 participants who

volunteered to do the pronunciation test.
3.5  Research Instruments

The instruments of this study were a questionnaire and pronunciation test to
collect relevant data. The details of the instruments are explained in the preceding

discussion.

3.5.1 Questionnaire

A questionnaire of this study which was Pronunciation Learning Strategies
(PLS) was adapted from Calka (2011) whose findings were based on Oxford’s (1990)
definition of learning strategies and Peterson’s (2000) classification (Appendix B). The
aim of the questionnaire was to gauge students’ frequent utilization of some
pronunciation learning strategies such as memory, cognitive, compensation,

metacognitive, affective and social strategies to learn English pronunciation.

The questionnaire in this study consisted of three main parts. The first part
concerned with demographic background of the participants. Arab EFL learners were
required to write their names, age, gender and country of origin. The demographic
questions were formed as close-ended multiple-choice items or open-ended items as

presented in Table 3.2. below:
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Table 3.2 Demographic question

Items Close-ended multiple choice Open-ended
Demographic questions ~ Gender Name

Age
4 items Country of Origin

The second part of the questionnaire contained 27 close-ended items dealing
with strategies of learning English pronunciation to gauge the frequent utilizations of
the PLS among the respondents who used them to answer the RQ 1. A Likert Scale was
used to indicate how often the respondents used the strategies to learn English
pronunciation by choosing any of these responses: ‘1’ for Never, ‘2’ for Rarely, ‘3 for
Sometimes, ‘4’ for Usually and ‘5’ for Always. The responses of the strategies would

be acquired to sum up their results on the scale.

The last part contained 1 item that was developed by the researcher to suit the
objective of the research and answer the RQ 3. It dealt with the factors that influenced
the learning of English pronunciation. It consisted of 1 open-ended question that may be
responded in English or Arabic to identify the factors that influenced the learning of
English pronunciation. Altogether, there were 28 items composed for the questionnaire,

(see Appendix A)
3.5.2 Pronunciation Test

A pronunciation test was employed to gauge how students produced five
consonant sounds which were /p/, /v/, /3/, /f/ and /n / by audio recording. The
pronunciation test that was used to answer the RQ 2 was based on Baker’s (2006) book
entitled Ship or Sheep which was used in a pronunciation course and the test consisted
of three main phases. The pronunciation test contained words, minimal pairs and
sentences (See Appendix C). Twenty five words were included in the test; each
consonant sound contained five examples. Then, students were asked to read twenty
minimal pairs. Finally, students also had to read five sentences; each sentence contained
one or more than one consonant sound. The students’ scores in their pronunciation test

were given based on the correct pronunciation of each consonant sound; each consonant
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sound was given 1 mark for correct pronunciation and 0 for wrong pronunciation. The
overall score was 64 marks for the three phases. Inter-raters evaluated the students’
pronunciation according to their correct pronunciation of words, minimal pairs and
sentences. Agreement between the raters only counted to give the total mark for each
student; if both raters gave the student 1 mark then it is counted but if one of them gave
1 mark and the other gave 0 in this case there is no agreement between the two raters,
therefore, 0 mark is given. The phases of the pronunciation test can be seen in Figure
3.2.

[ Words

[ Minimal Pairs

[ Sentences

B0 G

Figure 3.2 Phases of the pronunciation test

3.6 Data Collection

Data collection selects and identifies individuals for a certain study, obtains their
permission to be studied, also gathers and collects information by administering
instrument through asking students or other people questions or observing their
behaviour (Creswell, 2012). The procedure of collecting data for the study is shown in
Table 3.3.



Table 3.3 Dates and Activities in Collecting Data for the actual study

Dates Activities
14 July 2016 — 20 Dec 2017 Distributing Questionnaire
19 Sep 201721 Dec 2017 Pronunciation Test

3.7 Analysis Technique for Quantitative Data

There were two techniques employed in the study to analyze the quantitative
data.

3.7.1 Descriptive Statistics

Descriptive methods are techniques used to summarize data, aiming to explore
trends and patterns and summarize findings (Tahshakkori & Teddlie 2009). Data from
questionnaire are analyzed using the Statistical Package for Social Science (SPSS)
version 20. According to Dornyei (2007), SPSS is most commonly used statistical
package in applied linguistics and educational research. Data analysis is considered to
be the process used to answer research questions of the study (Merriam, 2009).
According to Babbie (2010), quantitative methods highlight the objective measurements
and numerical analysis of data that are collected through polls, questionnaires or
surveys. The quantitative study’s main concern is to gather numerical data and
generalize it across groups of people. Descriptive statistics are used to summarize the
basic information created in the research questions (Pallant, 2011). In describing the
data, the study used mean and standard deviation. The descriptive statistics we used to

analyze the first research question (RQ1).

3.7.2 Inferential Statistics

Inferential statistics are certain types of procedures that allow researchers to
make interference about the population based on the findings from a sample (Fraenkel
& Wallen, 2012). It is used to compare the mean score for the participants. The
participants’ pronunciation test scores were analyzed using correlation. In this study,
correlation was used to find the relationship between the frequent use of strategies and

pronunciation test scores.
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Correlation analysis is used to describe the strength of the relationship between
two variables (Pallant, 2011). In this study, correlation would be used in analysing the
second research question RQ 2 of the study as it is presented in the Table 3.4. In this
section, the main focus is on describing and detecting relationships between variables,
in other words, to test a relationship between variables (Pallan, 2011). Mackey and Gass
(2005) said that correlation research attempts are to determine the relationship between
or among variables. When a researcher calculates a correlation, he/she comes up with a
correlation coefficient r (ranges from +1 to -1) which determines the direction of the
line. Based on the direction of the line, correlation coefficients can be expressed as a
positive, negative or zero value which means that there is no relationship between
variables (Mackey & Gass, 2005). In this study, Spearman’s rho correlation of two
variables was tested to identify the relationship between the strategies employed and the

pronunciation test scores.

3.7.3 Thematic Coding Analysis for Qualitative Section

Thematic analysis is a way to identify and describe implicit and explicit ideas
within the data, which is called themes (Guest & Namey, 2011). According to Guest
and Namey (2011), codes are used to represent the identified themes for data analysis.
In this study, thematic analysis was employed to answer RQ 3 and elicit the themes
from the respondents about the factors contributed to their learning of English
pronunciation. Themes were manually analyzed based on the respondents’ answers,
then the repeated themes were classified as different factors. Codes were given for each
respondent as follows:

= Respondent (R)

= Respondent number (1-104)

For example, R5 indicates a respondent whose response code is 05. The responses were
analyzed based on the themes of the respondents’ answers. The obtained responses were
applied to find out the constraints that hindered the students from having a proper or

good pronunciation.

The statistical tool techniques that were employed to analyze the quantitative data are

shown in Table 3.4.
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Table 3.4 Research Questions and statistical tools techniques used in analyzing data

No Research Questions Statistical tool Techniques

1.  What are the pronunciation learning strategies Descriptive Analysis (Mean
(PLS) that deployed by Arab EFL learners? and SD)

2. Is there a correlation between strategy use and Correlation (Spearman’s rho)
pronunciation scores?

3. What do participants perceive to be the factors Thematic Coding Analysis
that influence the learning of English (Manually)

pronunciation?

3.8  Pilot Study

Pilot study, according to Fraenkel and Wallen (2009) is defined as a small-
scale study administered before conducting actual study. It can detect any problems so
that they can be remedied before the actual study is performed (Shuttleworth, 2008).
Hully and Stephen (2007) posited that pilot study is a small scale preliminary study
conducted so as to evaluate feasibility, cost, time, adverse events and effects size
(statistical variability) in an attempt to predict an appropriate sample size and improve

the study design prior to performance of a full-scale research project.

To achieve the aims of the study, the researcher adopted a questionnaire
developed by Calka (2011) after changing and modifying some items as well as the
scoring scheme as recommended by the jury members and finally deleting some items
after conducting the pilot study to suit the aims of the present study. Based on the
panels’ suggestions, the researcher minimized the number of the PLS questionnaire
from 65 to 27 items.

The pilot study was conducted from 19" Feb to 05" March 2016 with Arab EFL
learners at UMP to obtain the reliability of the questionnaire and the test. It was also
conducted to ascertain that survey items in the questionnaire were clearly understood by
the participants. The sample for the pilot study was composed of 30 UMP Arab EFL
learners who enrolled in the Preparatory Intensive English (PIE) course. The

participants were sampled based on availability.
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For the pilot study, the researcher consulted a senior lecturer at Inter -
Disciplinary Studies Unit, DRB-HICOM University (DHU) to translate the
questionnaire items to Arabic language, as the lecturer is an expert translator according
to his part time job as an Arabic translator and interpreter. He requested for the
questionnaire to be emailed to him as well the researcher’s proposal to get an idea on
the research. The main reason to translate the questionnaire is to avoid any
misunderstanding of the items according to participants’ low level of English
vocabularies. The translated version of the questionnaire was very useful for the actual

study.

3.9  Validity of the Instruments

The validity of instruments consists of two parts. The first part involves the
validity of the questionnaire and the second part concerns the validity of the

pronunciation test.
a) Validity of the questionnaire

According to Field (2009), the term validity basically means measure what is
intended to be measured. Frenkel, Wallen and Hyun (2011) indicated that validity
refers to the meaningfulness, appropriateness, usefulness and correctness of the
inferences that are made by the researcher. It is the most essential point to consider
when selecting and preparing an instrument of a research to use. Straub, Boudreau and
Gefen (2004) identified content validity as the degree to which items in an instrument
reflect the content universe to which the instrument will be generalized. Furthermore,
Boudreau, Gefen and Straub (2001) indicated that content validity involves evaluation
of a new survey instrument to make sure that it includes all items that are essential and
eliminates undesirable items to a particular construct domain. In this study content
validity were applied to validate the questionnaire. The content of the questionnaire was
checked by an English lecturer at Inter - Disciplinary Studies Unit, DRB-HICOM
University (DHU). The lecturer commented on the questionnaire and suggested a few
changes, particularly the add-on introduction for the questionnaire. For instance, he
suggested the participant’s name to be optional. This was to give a clear comprehension

to the items. The lecturer’s remarks were entirely valuable and significant. Attentively,
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the researcher took the remarks of the lecturer into consideration and worked on them to

have a better validity for the questionnaire.
b) Validity of the Pronunciation Test

The pronunciation test was checked by an English lecturer at Inter - Disciplinary
Studies Unit, DRB-HICOM University (DHU) based. The lecturer commented on the
pronunciation test and suggested a few changes regarding the consistency of the
consonant sounds for the three phases. Additionally, the pronunciation test was
examined by an English lecturer at UMP. The lecturer suggested making the words in
the first phase contain consonant sound in three positions of the word. Lecturers’
remarks were entirely valuable and significant. Considerately, the researcher took the
remarks of the lecturers into consideration and worked on them to have a better validity

for the pronunciation test.

3.10 Reliability of the Questionnaire

According to Merriam (1995) the reliability of research instruments is concerned
with the score or degree to which results are consistent during a period of time, and if
the outcome of an investigation can be produced again, then the study instruments are
acknowledged to be reliable. The reliability coefficient of the pilot study that was
obtained indicated that instrument was satisfactory and reliable for the study goals. The
data of the pilot study were computed using the Statistical Package for Social Science
(SPSS). The reliability of the questionnaire, coefficient alpha (r), can range from 0 to 1,
with O representing a questionnaire that is not reliable and 1 representing absolutely
reliable questionnaire. A reliability coefficient (alpha) of 0.70 or higher is considered
acceptable and good reliability in SPSS (Bolarinwa, 2015; Fraenkel and Wallen, 2003).
A study conducted by Akyol (2013), in which the same questionnaire was used. The
result showed the Cronbach alpha value was 0.73 which indicates a high level of
reliability. Rokoszewska (2012), the reliability of the questionnaire instrument in her
study was 0.89 which revealed a high level of reliability. To sum up, the value of the
coefficient obtained through Cronbach alpha for this study showed an acceptable level
of reliability. The result of the questionnaire that was computed resulted in having 0.806

for its Cronbach alpha value.
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3.11 Inter-Rater Reliability

Gwet (2014) defined the term Inter-Rater Reliability (IRR) as the process of
asking two individuals referred as raters to perform the activity with same set of objects.
According to Graham, Milanowski and Miller (2012), various variables can be used to
mark a text. The rater and how a rater uses the scoring key is among the variables
especially when two or more raters score a text even though reliability is improved if

there is more than one rater (Weigle, 2002).

Reliability is very important especially when there are two or more raters who
either agree or disagree with the exact rating of results. So it is most important that the
rating targets are generally improved with trained raters.

In this study, two raters were chosen to evaluate the pronunciation test. The first
rater is a native speaker; she used to be an English teacher while the second rater is an
English lecturer at Inter - Disciplinary Studies Unit, DRB-HICOM University (DHU)
on his previous experience in teaching phonetics. Both of the raters who were chosen to
score the pronunciation test have similar teaching experience and number of years in
teaching. In order to minimize the threat to reliability in their rating, they were trained
by the researcher on how to score the test. Inter-rater reliability was carried out to
determine the reliability between the raters. When tested using Pearson Correlation
Coefficient, the inter-rater reliability was r = .971, which signifies a high reliability

based on Mackey and Gass’s (2015) guidelines.
3.12  Summary

This chapter discussed the following methods that were involved in the study:
research design, the role of the participants, sample and procedure, the instruments for
collecting the data, reliability of the instruments, data collection and the pilot study.
Analysis technique for quantitative data and instruments of validity and reliability were

also included. The next chapter explores the findings of the current study.
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CHAPTER 4

FINDINGS

4.1 Introduction

This chapter discusses the findings of the instruments involved in the study. It
consists of two sections. The first section describes the result of the quantitative data
collected through the questionnaire analyzed using SPSS. It reviews the results of the
participants’ responses based on the questionnaire items which were about the
pronunciation learning strategies. The second section demonstrates the result of the

pronunciation test.
4.2 Findings from the Questionnaire

The questionnaire was conducted to gauge the frequent uses of the PLS and to
determine the factors affected the learning of English pronunciation. The questionnaire
was divided into two parts, the first part elaborated the uses of the PLS among the Arab
EFL learners and the results answered the first research question of the study. While the
second part illustrated the factors that influenced the learning of English pronunciation

and the findings provided the answers to the third research question.
4.2.1 Findings of the PLS Questionnaire

The findings of the frequent uses of the PLS achieved enlightening answers to

the first research question (RQ 1).

Research Question 1: What are the pronunciation learning strategies (PLS)

applied by Arab EFL learners?
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The Pronunciation Learning Strategies (PLS) is a field of study that links certain
strategies to a pronunciation skill. In this section, the participants were asked to identify
the PLS deployed by them to learn English pronunciation. The result of the
questionnaire on PLS shows that Arab EFL learners in the current study used various
strategies from different strategic approaches namely Memory Strategies, Cognitive
Strategies, Compensation Strategies, Metacognitive strategies, Affective Strategies and
Social Strategies but the most preferable strategy for Arab EFL learners was the
Metacognitive Strategies. Details on the frequent use of PLS strategies with their mean

and standard deviation are explained below.

In the Memory Strategies (Table 4.1): the tactic that was most often used was
repeating a word aloud or silently several times. The participants stated that they always
used this rote learning tactic (M= 4.04). Furthermore, the participants reported that they
usually formed visual-auditory associations, such as linking the pronunciation of a word
or sound with a situation in which they had heard it (M= 3.88), as well as auditory
associations such as linking the pronunciation of a word or sound with words or sounds
existing in languages or nature (M= 2.51). Visualizing the transcription of words or
sounds was the least tactic used (M= 1.71). Also, the participants used other tactics from
time to time including regular revision of the pronunciation of new words (M= 3.25),
making up sentences, songs and rhymes to memorize pronunciation (M= 3.38) and
grouping similar words (M= 2.90). According to the result, the tactics of making notes,
creating vocabulary lists and highlighting important information were rarely used (M=
2.02).

Table 4.1 Direct PLS — Memory Strategies

Memory strategies  Tactics (questionnaire items) M SD

A. Reviewing well 1. Regular revision of the pronunciation of 3.25 1.18

new words (8)

B. Rote learning 1. Repeating a word (loud or silently) several 4.04 1.07
times over (6)
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Table 4.1 Continued

Memory strategies

Tactics (questionnaire items)

SD

C. Representing

sounds in mind

1. Making up sentences, songs, rhyme etc., to

memorize pronunciation (7)

2. Grouping (2)

3. Making associations:

a) visual

- visualizing the transcription of a given
word (4)

b) visual- auditory

- association the pronunciation of a word or
sound with a situation in which one has heard
it (5)

c) auditory

- association the pronunciation of a word or
sounds with words or sounds existing in other

languages or nature (1)

3.38

2.90

1.71

3.88

2.51

1.16

1.14

1.09

1.07

1.18

D. Employing action

1. Making notes: creating vocabulary lists

with transcription, posters, highlighting, etc.

(3)

2.02

1.01

Meanwhile, Cognitive Strategies were related to practicing pronunciation (Table

4.2) The participants used some tactics to practice pronunciation in a formal way such

as talking to oneself in the target language (M= 3.50), listening to recordings to identify

the pronunciation of new words (M= 3.52),

reading aloud and paying attention to

pronunciation (M= 3.10). They sometimes repeated simultaneously with native speakers

(M= 2.92). In order to receive and send messages on pronunciation: they looked up the

pronunciation of new words in dictionaries (M= 1.94). While analyzing and reasoning,

the participants rarely compared English sounds with sounds existing in other languages

(M= 1.85). To feel the differences between the languages, they sometimes imitated the

native speakers (M= 2.52).
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Table 4.2 Direct PLs — Cognitive Strategies

Cognitive strategies Tactics (questionnaire items) M SD

A Practicing Pronunciation 1. Formally practicing with sounds
a) repeating simultaneously with TL 292  1.10
speakers (9)
b) listening to recordings to identify the 3.52 1.14
pronunciation of new words (practicing
perception) ( 10)
c) reading aloud, paying attention to 3.10 1.06
pronunciation (12)
d) talking to foreigners in the TL (11) 148 0.78

B. Receiving and sending 1. Using resources
messages on pronunciation  a) checking the pronunciation of new 1.94  1.32

word in dictionaries (13)

C. Analyzing and reasoning 1. Analyzing contrastively (14) 1.85 0.88

2.Imitating  TL  native speakers 252  1.05
speaking the learner’s mother tongue in

order to feel the differences between

the languages (15)

Table 4.3 demonstrates the mean and standard deviation of the Compensation
Strategies. The results show that despite the participants’ lack of knowledge in the area
of pronunciation of the target language, sometimes they made an effort to guess the
pronunciation of new words (M= 2.92), but they tried to avoid words whose

pronunciation they did not know (M= 2.19).

Table 4.3 Direct PLS — compensation strategies

Compensation strategies  Tactics (questionnaire items) M SD

A. Guessing intelligently 1. Guessing the pronunciation of new 292  1.18
words (e.g. on the basis of spelling) ( 16)

B. Overcoming limitation 1. Avoiding words whose pronunciation 2.19  1.31

in pronunciation one does not know (17)
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Table 4.4 shows the Metacognitive Strategies. It was observed that the most
often used tactic was paying attention to pronunciation (M= 4.32), and looking for
information on pronunciation learning (M= 4.40). Other tactics used sometimes
included seeking practice opportunities (M= 3.42) and planning for a new task (M=
3.11). The least tactic used was the evaluating one’s own pronunciation based on

recording (M= 2.55).

Table 4.4 Indirect PLS — Metacognitive Strategies

Metacognitive Tactics (questionnaire items) M SD
strategies
A. Centering one’s 1. Paying attention to pronunciation 4.32 0.90
learning a) in general (directed attention)

(19)

B. Arranging and 1.Searching for information on 4.40 3.28
planning one’s pronunciation learning (20)

learning 2. Planning for a language task (21) 3.11 1.40

3. Seeking practice opportunities (18) 3.42 1.07
C. Evaluating 1. Self-evaluation (recording oneself to 2.55 1.30
one’s learning evaluate one’s pronunciation) (22)

In the Affective Strategies (Table 4.5), the participants sometimes used the tactic
of relaxation technigue such as breathing, music and laughter (M= 3.11). They rarely
discussed their own feelings about learning pronunciation (M= 2.90). The tactic used

the least was rewarding themselves for success in learning pronunciation (M= 1.52).

Table 4.5 Indirect PLS — Affective Strategies

Affective Tactics (questionnaire items) M SD
strategies

A. Reducing 1. Using relaxation techniques, e.g., 3.11 1.21
anxiety breathing, laughter and music ( 23)

B. Encouraging 1. Rewarding oneself for success in the TL 1.52 0.87
oneself (24)

C. Taking one’s 1. Discussing feeling with others (25) 2.90 1.35
emotional
temperature
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Finally, for the Social Strategies (Table 4.6), the participants indicated that they
sometimes asked others for help (M= 3.55), while others revealed that they quite often
cooperated with others (M= 3.16).

Table 4.6 Indirect PLS — Social Strategies

Social strategies Tactics (questionnaire items) M SD

A. Asking questions 1. Asking for help (26) 3.55 1.18

B. Cooperating with 1. Cooperating with peers and/ or 3.16 1.21
others advanced users of the TL (27)

In general, the mean frequency of use for direct and indirect strategies was equal
to 2.97 (Table 4.7), which indicates that on average the Arab EFL learners only
sometimes used the strategies. Standard deviation was equal to 0.38, which means that
the use of PLS was rather homogenous in the sample. It is clear that the Arab EFL
learners’ utilization of the indirect strategies was more than the direct ones. More
specifically, the mean frequency of use for the indirect strategies was 3.20, whereas for
the direct strategies was 2.83. It is significant to point out that the number of the direct
strategies measured in the questionnaire was higher than the number of the indirect
ones. Moreover, SDs were low in the two strategy groups, which indicates that the Arab

EFL learners’ use of the strategies was rather similar.

Table 4.7 The use of PLS

Data Direct Indirect Total
Mean 2.83 3.20 2.97
Standard Deviation 0.39 0.56 0.38

The mean frequency of use for Memory Strategies was equal to 2.96, for
Cognitive Strategies was equal to 2.76 and for Compensation Strategies was equal to
2.55 (Table 4.8). It is clear that Arab EFL learners used the three strategies at a similar
level. Furthermore, SDs were low for all the three strategy groups, which means that

their utilization was quite similar among the Arab EFL learners involved in the study.
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Table 4.8 The use of direct PLS

Data Memory Cognitive Compensation Total
Mean 2.96 2.76 2.55 2.83
Standard Deviation 0.51 0.50 0.97 0.39

The Arab EFL learners made a great use of Metacognitive Strategies (see Table
4.9). Furthermore, the use of the Metacognitive Strategies was the highest of all the
direct and indirect groups of PLS. The mean frequency of use for Metacognitive
Strategies was equal to 3.55, for Affective Strategies were 3.40 and for Social Strategies
were 3.36. The results show that the utilization of the indirect strategies was more

frequent than the direct ones.

Table 4.9 The use of indirect PLS

Data Metacognitive Affective Social Total
Mean 3.55 3.40 3.36 3.20
Standard Deviation 0.85 0.89 1.03 0.56

4.2.2 Findings of the Open Ended Question

Findings of the open-ended question were employed to answer the third research
question (RQ 3).

Research Question 3: What do participants perceive to be the factors that
influence the learning of pronunciation?

In this section, the data that is obtained to answer RQ 3 derives from part 3 of
the questionnaire. The participants were asked to determine the factors that influence
their learning of English pronunciation. For this purpose, data were collected from the
participants through a questionnaire. Table 4.11 shows the factors that influence English

pronunciation.
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Table 4.10 Factors that influence Arab EFL learners’ pronunciation

No. Items Frequency
1 Formal Instruction 27

2 Lack of Practice 15

3 Learners’ Age 13

4 Lack of Exposure 8

5 Lack of Motivation and Interest 8

This question was analyzed manually since each participant gave his/her own
opinion. Some respondents faced difficulties in expressing their opinions in English due
to their low proficiency level, so they were allowed to write down their opinions in
Arabic language. Thematic coding analysis was applied to answer the Research

Question 3 and the themes immerged are discussed as follows:

1. Formal Instruction

The way teachers deliver English pronunciation is the most dominant factor
majority of the respondents pointed out. The lack of teachers’ pronunciation skills is
one of the factors that contributed to the students’ poor pronunciation. The respondents
reported that teachers rarely correct their mispronunciation; they ignore the students’
mispronunciation. One respondent stated that he sometimes received wrong
pronunciation. He claimed that “Receiving incorrect pronunciation from my teachers
affects my ability to pronounce.” (R45). Another respondent (R103) claimed that sx"
"ihld Bl S Ulesy moaua JS5 AN Gl 3 (“Teachers do not pronounce the word
correctly; they make us acquire wrong pronunciation.”) (Translation version).

Similarly, other respondents reported as follows:

R90: "hlall hill agia alais (ady Clunia agilai cpaledl) Q2" “Most of the teachers have

poor pronunciation and we learn wrong pronunciation from them.” (Translation version)

R67 ”gLAA'S// um:)/‘_;ﬂ satud l'z[z;_f'” [AA UZS /..1/ LJSA.J'A-L'.AJ/C%IA-AAJﬁ-’-C " “Teachers dO

not correct our mispronunciation; so we continue making mistakes. ”
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R30: “In my opinion, teachers in my country teach us wrong pronunciation, so
we grow up with incorrect pronunciation.”

R28: " bl dhi dio cuwiSi Lileay Lao agingl crun J5hi Jpeleal) (o 3" “Many
teachers pronounce according to their own dialects, and they make us acquire incorrect
pronunciation.”

RAT7: "o bl Ghil DL adels (s06és cpaleal)” “Teachers teach the students
incorrect pronunciation.” (Translation version).

R14: " jlsiy) 4l Lialei Ly die [hs JSG <ileSll Ghi" “Mispronunciation since we
started learning English language.” (Translation version).

Moreover, prior instruction and linguistic knowledge are essential to improve
the learners’ pronunciation. Learners can achieve native-like pronunciation with support
of precise instructions, speaking practice, intensive listening and phonetic lessons. It
was found that there was no particular class to teach English pronunciation. One
respondent stated that teachers do not teach them how to pronounce sounds. She
claimed that “Teachers do not include pronunciation in their classes. ” (R60). Similarly,
another respondent added that they have not learnt English pronunciation in school. He
stated that “We do not learn how to pronounce in our school.” (R13). Another
respondent mentioned that there has not been a particular teacher to teach them
linguistics so they can have good pronunciation. He reported that “We do not have a
linguistic teacher.” (R80). Furthermore, another respondent pointed out that there is no
part in the curriculum that concentrates on teaching pronunciation. He stated that S "
"Ghill mlah aidae s a da oY g Jald dalll el B e malidl “Curriculum focuses on grammar while

there is no part to teach English pronunciation.” (Translation version).

The respondents of the study revealed that receiving adequate instructions from
teachers is one of the important aspects to enhance students’ pronunciation in English.
Moreover, they stated that if there was no direct feedback from their instructors, they
would not be able to pronounce correctly. Besides that, respondents (R50, R60 and
R13) claimed that having a phonetic awareness would help them to utter each sound of
the English language properly. It is not surprising that the respondents claimed that

receiving inadequate guidance from the teachers as one of the factors contributing to
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their mispronunciation. From responses given by the respondents, it is clear that
teachers are the main source of pronunciation acquisition as the respondents stated that
they imitate their teachers’ pronunciation. Teachers’ feedbacks are important for the
students to help them realized and overcome their mistakes. Moreover, trained teachers

with good phonetics experience would encourage students to have better pronunciation.

2. Lack of Practice

The most important thing in learning a foreign language is practicing the
language. Lack of practice is one of the main factors that the majority of the respondents
pointed out. Respondents stated that lack of practice is a major barrier to them to
pronounce English words correctly. Most of them agreed that they do not have enough
practice inside or outside the classroom. According to them, limited practice is the main
reason behind their pronunciation’ errors. One respondent mentioned that the daily
practice will help them to acquire proper pronunciation. He claimed that Axlll 4w jles axe"
"amaa by ghiY Uy Wha 8 “Lack of practice in our daily life makes us have
incorrect pronunciation.” (Translation version). Similarly, other respondents reported

as follows:

R19: " gl Liilas (4 523n)) I jdall a/aiiv] a0 ™ “Lack of using new vocabularies in
our daily life.” (Translation version).

R75: “We need to practice speaking with other people.”

R29: “Lack of practice is one of our problems to improve our pronunciation.”

R66: “Limited time spent in practicing the language.”

R16: "l Cuss oy ouisy ;@:Jmfjf ils/ elina/ Jsa g ale g .L)LIAY/ 48" T ack Ofsocial
interaction and the lack of having native friends or friends who speak English language
well.” (Translation version).

RI7: "jiall die dujles 25 0Y”  “There haven’t been any practices since
childhood. ” (Translation version).
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The respondents of the study revealed that practicing the English language in
their daily life is essential to acquire proper pronunciation. Additionally, they indicated
that the lack of interaction and practice are some of the obstacles that hinder correct
pronunciation.

3. Learner’s Age

Age is one of the factors that the majority of the respondents pointed out. Most
of the respondents indicated that they started their journey to study English language in
secondary school while few of them highlighted that they had studied English in

primary school. For instance, one respondent (R4) claimed,

R4: " shill e Jjj.‘r"__,_tfldagdlenfw.@ izl die 4l Ali" “Learning the language
since childhood is a very important factor that affects English pronunciation.”
(Translation version).

Likewise, other respondents pointed out as follows:

R5: “In our country, we study English in secondary school so we do not acquire
good pronunciation. ”

R6: " steall dis ciluluf 2sa 5 22c” “Lack of basics since childhood.” (Translation
version).

Similarly, another respondent pointed out that studying a foreign language in adulthood
affects learners’ ability to acquire the new language:

R20: (ol o8 5 dics [5 5l 14 055 U jlae [ 5 dpolac Y A yall 6 4 julai) 4l aleii Gmi
Mpsin) Lill LolwiS) dusi 448 S5 23l “We learnt English in secondary school while we
were 14 or 15 years old which means our ability to acquire a foreign language

becomes less.” (Translation version).

R81: “We did not learn the basic English at an early age; but we started
learning A, B, C alphabetic when we were 13 years old.”
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Overall, learning a new language in late age could be one of the difficulties that
impeded them from having a good pronunciation. Learners at younger age from 1-12
years have more ability to acquire a foreign language than adults. From the responses
given by respondents, it seems that they wish to study English language at an early age

because they think an early start will give them an advantage.

4. Lack of Exposure to English Language

Living in a native environment plays a significant role to improve the EFL
learners’ pronunciation, the more daily practice they spend time with, the better
pronunciation they have. A majority of respondents stated that living in the surrounding
environment in which English is spoken around them would have a great influence on
the learners’ pronunciation. Moreover, they indicated that being surrounded by people
who have a command of English would hinder them from having a good pronunciation.
One respondent claimed that the lack of an environment to practice target language is
one of the factors that contribute to poor English pronunciation. “/n my opinion, | think
that lack of a good environment to practice the English language is one of the reasons
to have poor pronunciation.” (R74). Another respondent (R22) indicated that speaking
the Arabic language during the English class is the main barrier to them to practice at
least at the school; he claimed that "—aall & 4 ydasy) &5l das olE 4y al UL Gaasl
“Speaking Arabic language in classroom even during the English class.”(Translation
version). Similarly, another respondent mentioned that “Environment is the main
influence for people to learn pronunciation.” (R25). Furthermore, another respondent
stated that receiving Arabic instruction from English teacher is another hindrance to
speak English inside classrooms. He reported that “7Teachers explain and give us

instructions in Arabic.” (R27).

Generally, it seems that surrounded by Arabic environment is one of the barriers
towards attaining English proficiency. Respondents expressed their willingness to

receive instructions in the English language to develop their English pronunciation.
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5. Lack of Motivation and Interest

Motivation is the key factor that contributes to students’ desire to learn English
in general and English pronunciation in particular. The respondents revealed that the
lack of encouragement from different sources breaks down their willingness to study the
English language skills. They claimed that there are not any sources of motivation to
enhance their pronunciation skill. One respondent (R31) mentioned that “There is no
source of motivation to encourage us to learn English pronunciation.” Likewise,
another respondent (R63) claimed that family support or lack thereof either enhances or
breaks the desire to learn pronunciation. He claimed that 4 sa kil Je g ) Jal sall aai
"JaY) (e mnidll “One of the factors that affects the learning of English pronunciation is

the lack of parent’s motivation. ”(Translation version).

Another respondent stated that lack of teachers’ motivation limits their ability to
have a better pronunciation. He claimed that Lie ; e aag & jdaiy) Aalll alail Gaaleall apais 4%
"odaiy) Al shill el “Lack of motivation limits our desire to learn English

pronunciation.” (R84).

Besides, students’ lack of interest is the main factor among the other factors.
Respondents claimed that they feel English language is not important to learn
consequently they show less effort to master it. One respondent (R55) claimed that he
does not have any interest to learn English pronunciation because it is not the native
language of Arab learners and they do not speak English in their daily life. He answered
"aagall Wils L LealingY ) gl Copall SN Gl GY) ARl cwnd “Jf s not the mother tongue for
Arab speakers, so they say we do not need it in our daily life. ”(Translation version).
Likewise, another respondent (R42) stated that learning English language is not
significant. He pointed out " Sl 4ia (lay (2l ouati I ol a5 4 laiy) 45ll) duaal pae" “The

indifference in English language is the main reason that makes many people suffer.

(Translation version).

Another respondent claimed that the absence of desire and interest to learn
pronunciation is one of the hindrances behind his mispronunciation. He stated that
“Lack of interest in English language is one of the factors that influence my

pronunciation ability.” (R11).
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R70: “When we learn English, we care about our marks only without enjoying
the language.”

In general, lack of motivation and interest is one of the obstacles that have
impeded the students from having accurate pronunciation. Moreover, raising the
awareness of the English language and creating interest in the studies among the
students can encourage them to improve their proficiency level. It is not surprising that
the respondents claimed that lack of motivation and interest as one of the factors that
have contributed to their pronunciation incompetence. The respondents revealed that
encouragement from both parents and teachers are highly required to enhance their
desire to develop a foreign language pronunciation. Students are eager to learn English
language pronunciation but eagerness alone is not good enough without a persisting
tendency to stay self-driven in order to achieve their dreams to have a native-like
pronunciation, especially when they do not have a strong self-motivation to give them
the push to attain their goal.

In conclusion, findings from the open-ended questions illustrated the factors that
are perceived by the respondents to have influenced their English pronunciation. The
factors include formal instruction, lack of practice, age, lack of exposure to the target
language and lack of motivation and interest.

4.3  Findings of the Pronunciation Test

The pronunciation test was used to answer the second research question (RQ2) below:

Research Question2: Is there a correlation between pronunciation learning strategies
use and pronunciation scores?

Before determining the relationship between the use of strategies and the scores
obtained through the pronunciation test, a detailed result of the three phases of the
pronunciation test is explained to show the difficulties that Arab EFL learners face

while pronouncing the five consonant sounds.
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Phase 1

100% 90%
7% 73%
80% s 3% 649470%
40% 43%
0,
40% 930430% 189
20% 50
0% -
T L2 T T 2 = L T ©W L T L =
- =) [ — © [ < [ - =) [ © [
St T T =R . - o o T
= i — e S s S
Ipl Wl /3 1/ /g/

Figure 4.1 Correct pronunciations of consonant sounds

Figure 4.1 depicts the result of the correct pronunciation of the five target
sounds /p/, v/, Ifl, /3/ and /n/ in the first phase of the pronunciation test in three

positions of the word: initial, middle and final.

Sound /P/

50%
40%
30%
20%
10%
0%

%

Initial Middle Final

Figure 4.2 Correct pronunciation of sound /p/

Figure 4.2 displays the percentage of Arab EFL learners’ correct pronunciation
of sound /p/ in three positions of the word. It is clear that Arab EFL learners faced
problems in pronouncing /p/ sound especially in middle position with 77% of the Arab
EFL learners mispronounced it. Moreover, 70% of Arab EFL learners mispronounced it
in the final position while 60% of them had mispronunciation in the initial position. The
results indicated that Arab EFL learners made a great mistake in pronouncing /p/ sound

in three positions of the word as the pronunciation test revealed that they could not
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pronounce /p/ sound correctly with more than 50% of errors. They replaced /p/ sound
with /b/ sound which caused mispronunciation of the /p/ sound as the percentage
showed.

Sound /v/
100%
80%
60%
40%
0%
Initial Middle Final

Figure 4.3 Correct pronunciation of sound /v/

Figure 4.3 represents the percentage of Arab EFL learners’ correct pronunciation
of sound /v/ in three positions. 57% of the Arab EFL learners had wrong pronunciation
for /v/ sound when it occurred in final position especially for the word /of/ in which
they pronounced it as /of/ instead of its correct pronunciation /ov/, while 43 % of them
mispronounced it in the middle position. However, the Arab EFL learners made fewer
mistakes for /v/ when it occurred in initial position with 77% correct pronunciation. The

results indicated that /v/ sound was replaced with /f/ sound.

Sound /tf/
100%
80%
60%
40% 90%
20%
0% 504
Initial Middle Final

Figure 4.4 Correct pronunciation of sound /4/

Figure 4.4 shows the total percentage of correct pronunciation of /t/ sound

according to the sound position. Only 5% of the Arab EFL learners could pronounce /47
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sound correctly in initial positions. The result indicated that 95% of the participants
were unable to pronounce sound /ff/ when it appeared in the initial position. On the other
hand, 90% of them had a correct pronunciation of /tf/ sound in the middle position.
While 47% of Arab EFL learners replaced /4/ sound with /f/ sound in the final position.

Sound /%/
80%
60%
40%
20%
18%
0%
Middle Final

Figure 4.5 Correct pronunciation of sound /%/

Figure 4.5 demonstrates the percentage of Arab EFL learners’ accurate
pronunciation of /%/ sound in two positions middle and final as this sound never
occurred in initial positions. The percentages indicated that Arab EFL learners hardly
pronounced /3/ sound in middle positions with 18% of correct pronunciation as in word
Asia. They tended to pronounce /%/ sound as /s/ sound as in word Asia /’el3a/ which
was pronounced by most of the Arab EFL learners as /a&sia/. In contrast, only 27% of

them had mispronunciation of /3/ sound in final positions as in the word ‘massage.’

Sound /yj/

72%
70%
68%
66%
64% -
62% 64%
60%

Middle Final

Figure 4.6 Correct pronunciation of sound /n/
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Figure 4.6 illustrates the percentage of the correct pronunciation of sound /n/
among Arab EFL learners in the middle and final positions as /r/ did not occur in the
initial position. 30% of the participants mispronounced /n/ in the final position, while

37% of them mispronounced it in the middle position.

Phase 2
100% o/
80% = /p/ Initial
0 -
60% ps 5105 DI% 55% ®/p/Final

43% 40% m /v/ Initial
40% - m /v/ Final
20% I ® // Initial
0% ® /tf/ Final

Initial‘ Final Initial‘ Final ‘Initial‘ Final | Final
Ipl vl il /g/

® /1y / Final

Figure 4.7 Correct pronunciations of consonant sounds in Phase 2

In the second phase of the pronunciation test, Arab EFL learners were asked to
read different sets of minimal pairs occurred in the initial and final positions for sounds
Ip/, Iv/ and /4l or the final position for sound /n/. Sound /3/ did not have minimal pairs

so it was not included in phase 2 as in Figure 4.7.

Sound /p/
70% 60%
60%
50%
40% -
30% -
20% -
10% -
0% -

m [nitial
® Final

Initial Final

Figure 4.8 Correct pronunciation of sound /p/
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The data in Figure 4.8 represents the percentage of pronouncing /p/ sound. The
students reported 43% in the initial position, while 60% of them had correct

pronunciation in final position.

Sound /v/
100%
° 87%
80% -
60% -
40% m Initial
40% - ® Final
20% -
0% -
Initial Final

Figure 4.9 correct pronunciation of sound /v/

Arab EFL learners showed a slight improvement in pronouncing /v/ sound in the
second phase in initial position with 87% of correct pronunciation. On the other hand,
60% of them mispronounced /v/ in the final position (Figure 4.9).

Sound /4/
58% 57%
56%
0,
5% m Initial
52% 51% ]
m Final

-
48% i .

Initial Final

Figure 4.10 correct pronunciation of sound //

Figure 4.10 demonstrates the percentage of the accurate pronunciation of sound
Y1 in the second phase among Arab EFL learners. The results indicated that the Arab
EFL learners became more conscious when pronouncing /4/ sound in the initial

positions with 51% of correct pronunciation. Whereas their ability to pronounce sound
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/1 at the end of the word was a bit higher than in the first phase with 57% of correct

pronunciation.

Sound /y/

60% 55%
50% -
40% -
30% -
20% -
10% -
0% -

m final

final

Figure 4.11 correct pronunciation of sound /1/

Figure 4.11 shows that sound /n/ occurred in final positions only in the second
phase. The participants mispronounced /1/ sound with 45% of mispronunciation in the
final position. Arab EFL learners experienced difficulties in pronouncing consonant

sound // as it has been frequently replaced with /n-k/ or /n-g/.

Phase 3
1(2)822 100% ® /p/ Initial
2077 /p/ Middle
60% ® /p/ Final
ggz//z /vl Middle
0% ® /v/ Final
/3/ Middle
¥ /3%/ Final
u /f/ Initial

Figure 4.12 correct pronunciation of consonant sounds in phase 3

Figure 4.12 represents the total percentage of Arab EFL learners’ correct
pronunciation of the five target consonant sounds in the third phase. 100% of Arab EFL
learners were able to pronounce /v/ sound correctly when it occurred in middle position.

On the other hand, the least percentage of correct pronunciation appeared in
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pronouncing /p/ sound in the final position and /n/ sound in the middle position with
20% for both sounds.

Sound /p/
30% 27%
25%
25% -
20%
20% -
= [nitial
0f -
e « Middle
10% - H Final
5% -
0% - . ; .
Initial Middle Final

Figure 4.13 correct pronunciation of sound /p/

Figure 4.13 illustrates the Arab EFL learners’ ability to pronounce consonant /p/
correctly in three positions. It was found that only 20% of them could pronounce sound
Ip/ accurately when it occurred in the final position, 25% for middle position and 27%
for initial position. The result pointed out that consonant sound /p/ was a problematic
sound for majority of Arab EFL learners as they generally tended to replace /p/ sound
with sound /b/.

Sound v/
100%
E 80%
80% -
0 50%
60% Middle
0,
40% I m Final
20%
0% : .
Middle Final

Figure 4.14 Correct pronunciation of sound /v/

Arab EFL learners experienced less difficulty in pronouncing sound /v/ initially
with 20% mispronunciation. In contrast, they commonly replaced /v/ sound with /f/ in
final position with 50% wrong pronunciation (Figure 4.14).
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Sound /tf/
50% AT%

40% -
30% -
20% - m Initial

10% -

0% -
Initial

Figure 4.15 Correct pronunciation of sound /1/

Figure 4.15 exhibits the percentage of Arab EFL learners’ correct pronunciation
for /47 in the initial positions only for the third phase. The results revealed that 53% of

Arab EFL learners mispronounced consonant /t/ in the initial word position.

Sound /%/
0,
S0 67%
60%
40% = Middle
20% ® Final

20% -

0% -

Middle Final

Figure 4.16 correct pronunciation of sound /3/

Figure 4.16 represents the correct pronunciation of sound /3/ among Arab EFL
learners with their percentages. The graph shows that the percentage of mispronouncing
sound /%/ in the middle position was rather high with 80% wrong pronunciation. While

33% of the participants failed to pronounce /3/ sound when it occurred in final position.
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Sound /rp/
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Figure 4.17 correct pronunciation of sound /n/

Arab EFL learners experienced difficulties in pronouncing the nasal sound /n/ in
both middle and final positions. The graph demonstrates that 80% of the participants
tended to mispronounce /1/ more when it was in the middle position. Furthermore, 60%
of Arab EFL learners had wrong pronunciation of sound /n/ in the final position as they

often replaced it with /n-k/ or /n-g/ repeatedly (Figure 4.17).

Overall, the pronunciation test revealed that Arab EFL learners have difficulties
in pronouncing English consonant sounds as their scores in the pronunciation test
showed that only five participants scored more than 50% mark of correct pronunciation.

While the other ten participants obtained less than half of the total mark.

4.4 The Relationship between Strategy Use and Pronunciation Scores

To determine if there was a relationship between participants’ utilization of
strategies and their pronunciation scores, pronunciation test was conducted. The
findings were analyzed using Spearman’s rho correlation. The pronunciation test was
conducted after the participants filled up the PLS questionnaire to measure if there was
a relationship between their frequent use of the strategies and their p-test scores. Table

4.11 represents the findings of the Spearman’s rho correlation between variables.
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Table 4.11 Correlation between PLS use and p-test performance

Spearman'’s rho

Score

Memory
Strategies?
Cognitive Strategies

Strategy

Compensation Strategies
Metacognitive Strategies
Affective Strategies
Social Strategies

Total Strategies

Direct Strategies

Indirect Strategies

or

Correlation Coefficient
Sig. (1-tailed)
Correlation Coefficient
Sig. (1-tailed)
Correlation Coefficient
Sig. (1-tailed)
Correlation Coefficient
Sig. (1-tailed)
Correlation Coefficient
Sig. (1-tailed)
Correlation Coefficient
Sig. (1-tailed)
Correlation Coefficient
Sig. (1-tailed)
Correlation Coefficient
Sig. (1-tailed)
Correlation Coefficient
Sig. (1-tailed)
Correlation Coefficient
Sig. (1-tailed)

1.000

.362
.326
211
225
450**
165
.282
155
A445%*
.048
.189
.250
.026
463
102
.359
137
314

*Correlation is significant at the 0.05 level (1-tailed)
**Correlation is significant at the 0.01 level (1-tailed).

In this stuy, bivariate Spearman’s rho correlation was applied to find out the

correlation between Arab EFL learners” usage of PLS and their scores of p-test.

In statistics, Qin (2004, p.238) stated that the absolute value of the coefficient
lower than 0.20 represents the lowest correlation while if the correlation coefficient is
between 0.20 and 0.40, it represents low or weak correlation. Correlation coefficient
between 0.40 and 0.70 represents moderate correlation and the absolute value between
0.70 and 0.90 shows strong correlation. As indicated in the Table 4.11, the overall
correlation coefficient for all the strategies used is r = .026, p<.05 which means that
there is no significant correlation between variables. In other words, the result indicated

that there was a positive but weak correlation between the used of the six PLS and p-test

scores according to Spearman’s rho analysis.
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Therefore, it can be seen from Table 4.11 that p-test scores are positively
correlated with the use of compensation strategies, affective strategies and memory
strategies (r = .450, .445, .362, p<0.05). While metacognitive and cognitive showed low
correlation coefficient (r= .282, r=.211, p<0.05). However, the least favourable

strategies were social strategies with the least correlation coefficients (r=.189, p<0.05).

In general, the results showed a weak positive correlation between Arab EFL
learners’ utilization of PLS and their scores in pronunciation test. More specifically, the
correlation coefficient for the six PLS and the p-test scores (r = .026), for direct
strategies (r = .102), and for the indirect strategies (r = .137). Yet, there is no significant

relationship between variables.

In other words, Arab EFL learners tended to rely on indirect strategies more than
direct ones such as compensation and affective strategies which reflected on their
performances of the pronunciation test as these two strategies gained the higher
correlation among other strategies.

4.5 Summary

This chapter summarizes the findings obtained from the two instruments
employed in the study which included a set of questionnaire and pronunciation test. The
data extracted from first part of the questionnaire which is related to the utilization of
the PLS which was analyzed through SPSS. It is showed that participants relied more
on indirect strategies such as Metacognitive Strategies and Affective Strategies. While
the second part of the questionnaire, which was thematically analyzed, revealed the
factors that contributed to the learning of English pronunciation. Moreover, the
statistical analysis in this study showed that there was a positive but weak correlation
between the uses of PLS and pronunciation scores among Arab EFL learners. Table

4.12. sums up the main findings of the three research questions.
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Table 4.12 Summary of the main findings

No Research Question Findings

1 What are the Pronunciation Learning Strategies Metacognitive Strategies and
(PLS) applied by Arab EFL learners? Affective Strategies.

2 Is there a correlation between Pronunciation Yes, there is a weak positive
Learning Strategies (PLS) use and pronunciation correlation.
scores?

3 What do participants perceive to be the factors Formal instruction,

that influence the Ilearning of English

pronunciation?

lack of practice, learners’ age,
lack of exposure and lack of

motivation and interest.
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CHAPTER 5

DISCUSSION

5.1 Introduction

The previous chapter demonstrates the results of the study. This chapter
discusses the obtained results in order to achieve the aim of the study. It begins with the
overall discussion of the results of the quantitative data obtained from the questionnaire
and the pronunciation test. The findings are discussed based on the research questions

of the study.
5.2 Discussion of the Findings

The discussion of the study is based on the three main parts of the study which
are: the use of Pronunciation Learning Strategies (PLS) among Arab EFL learners, the
relationship between the utilization of the strategies and p-test scores and the factors
contributing to the learning of English pronunciation. The findings of the study and
their relation to the previous research findings are also discussed and compared.

5.2.1 The Frequent Use of PLS Applied by Arab EFL Learners

This study attempted to gauge the frequent utilizations of the PLS among the
Arab EFL learners. Data obtained from the questionnaire reported the total mean of the
indirect strategies was equal to 3.20, while the total mean of the direct strategies was
2.83. It indicates that the participants used indirect strategies in learning English
pronunciation more than direct strategies. In the group of the direct strategies, it was
found that memory strategies were the dominant ones among other strategies (M=2.96).
Moreover, it was noted that Arab EFL learners preferred to listen to recordings in order

to identify the pronunciation of new words (M=3.52). Moreover, they made an effective
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(strong claim) use of metacognitive strategies in the group of indirect strategies with a
total mean (M=3.55). It was found that Arab EFL learners were eager to find out ways
to enhance their English pronunciation performance with a mean frequency (M= 4.40).
It is not surprising to find that Arab EFL learners employed PLS sometimes since they
did not learn pronunciation in a formal way in their previous studies, nor did they

receive any strategy training.

The findings of the study were similar to Rokoszewska (2012), where it was
found that the first year students of English department in Poland frequently used the
indirect strategies more often than the direct strategies (M= 3.37, M=2.85 respectively).
Similarly, in her study, the findings revealed that her participants commonly used
Metacognitive Strategies in the group of indirect strategies (M=3.52), while in the group
of direct strategies, the use of Cognitive Strategies was the highest (M= 2.91). In this
study, it was found that Arab EFL learners relied on Metacognitive Strategies more than
other strategies as the learners mostly tried to search for new ways to learn English
pronunciation and to find any opportunities to practice what they have learnt to

pronounce.

In contrast to the findings of this study, Szyszka (2015) found that good
pronunciation users (GPU) mostly used Cognitive Strategies. The researcher
investigated pronunciation learning strategies adapted by 28 EFL students who had
good English pronunciation. It was found that GPU preferred to listen to native
speakers, songs and movies as ways to develop their pronunciation proficiency. Other
GPU declared that imitation and repetition were other preferred tactics to learn English

pronunciation.

Furthermore, the results of this study stood in contrast to the results of another
study conducted among 120 undergraduates who attended English preparation class in
Turkey. For instance, Hakan, Aydin, and Bulent (2015) found that the male participants
mostly used the Affective Strategies. Furthermore, the second preferred strategy used by
their participants was the Memory Strategies. Compared to the findings of this study,
since majority of the participants were males (97%) they made less use of Affective

Strategies because males might not prefer to share feelings while learning English
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pronunciations. Furthermore, they might not like to reward themselves when working

hard on their pronunciation.

Moreover, the findings of this study contradicted with that of Tam’s study
(2013). The researcher investigated 50 first year students at Hong Kong Polytechnic
University. It was found that the students made a great use of two direct strategies
which were Cognitive and Compensation Strategies with a total mean of frequency 3.35
and 3.40 respectively. Similarly, the results of this study were different from that of
Sawitri’s (2012) study. The study was conducted among 99 postgraduate Indonesian
students who were taking speaking class for International English Language Testing
Systems (IELTS). The findings revealed that 87.22% of the participants relied on
socioaffective strategies to learn speaking skills for IELTS. It was found that those who
used socioaffective strategies obtained good scores in the speaking skills in IELTS
especially those who used cooperation and clarification tactics in learning English

pronunciation.

Overall, the findings of this study were compared to other previous research
concerned about the pronunciation learning strategies and their relation on the learners’

pronunciation performance.
5.2.2 Correlation between Strategy Use and Pronunciation Test Scores

This section illustrates the relationship between the learners’ utilization of the
PLS and the scores gained in the diagnostic test. Surprisingly, this study revealed a
weak positive correlation between the Arab EFL learners’ use of the PLS and their
pronunciation scores. This finding was unexpected as it was predicted that participants
who made a good (strong claim) use of PLS would obtain good scores. The findings of
this study indicated that the uses of PLS did not have influence on the Arab EFL
learners’ scores in English pronunciation test. A possible explanation for these results
suggested that Arab EFL learners were not aware about the importance of learning
proper English pronunciation. Besides, the PLS seemed to be not effective for the
learners, since they claimed they used the strategies rather frequently, but they hardly
applied it seriously as ten of them obtained less than fifty marks in the pronunciation
test. However, the findings of this study corroborates with Rokoszewska (2012). It was

found that a significant weak relationship between the use of the PLS and the students’

85



scores in the pronunciation test. The researcher found that other factors hampered the
participants from mastering the target language pronunciation such as anxiety, lack of
motivation and the limited attention and goals setting towards learning English

pronunciation.

The findings of this study corroborates with Eckstein’s (2007) study. The study
was conducted among students who enrolled in intensive English program at Brigham
Young University where it was found that there was a significant correlation between
PLS and the adult ESL learners’ pronunciation skill. It was revealed that the participants
engaged in the study preferred to use metacognitive strategies; by paying more attention
to others’ pronunciation and avoiding their mistakes. The researcher posited that good

pronunciation learners used PLS more frequent than poor learners.

On the other hand, the findings of present study showed differences in
comparison to Pawlak’s study (2018). Pawlak examined the speaking strategies that
advanced learners of English used in the performance of two communicative tasks. The
data collected by means of open-ended questionnaires that were distributed to 30
participants after the completion of the two tasks. The findings revealed that there was
no evidence for the influence of proficiency level. Besides, it was found that females
preferred to use PLS more than males in performing their tasks. Furthermore, they
seemed to be more meticulous about their tasks. There was a study of young learners at
Northwestern university in 2008 and the result revealed that for males to study a
language in a most effective way was to learn visually as well as orally. It was reported
that they preferred to use more study strategies, whereas, females relied more on varied
study methods according to the language journal Porta Linguarum. It was also

mentioned that males tended to use only a handful of study methods.

Additionally, the result of this study stood in contrast to Campos’s study (2015).
The result obtained by the researcher demonstrated that there was a positive correlation
between the use of Pronunciation Learning Strategies and pronunciation intelligibility
levels. Moreover, it was found that there was no major correlations between PLS
frequency/duration and pronunciation accuracy; nor was there a major correlation found
between language aptitude and pronunciation accuracy. Nevertheless, the application of
a statistical model comprising the most frequently used PLSs and those with the longest

duration yielded a positive correlation between the PLSs and pronunciation ability. The
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results suggested that there was a good deal of coincidence between those PLSs that
were used with the highest frequency and those that were used with the greatest
duration. Moreover, the results indicated that the PLSs that were used more frequently
had been used for the longest period of time by the participants belonged to the

Cognitive Strategies.

5.2.2.1 Difficulties in Pronouncing English Consonant Sounds

This section discusses the challenges faced by Arab EFL learners in
pronouncing English consonants and the relationship between their utilization of PLS

and their obtained scores in the diagnostic test.

Some researchers identified the difficulties Arab EFL learners face in
pronouncing English consonant sounds. Hassan (2014) investigated the pronunciation
problems experienced by the Sudanese students. It was viewed that Arabic background
affects the pronunciation of English consonant sounds. The findings of this study
corroborate with Hassan’s study (2014). It was found that some English consonants do
not exist in Arabic system. Consequently, Sudanese students mispronounced these
sounds which were /p/ and /4f/. The researcher explained that a majority of the students
in Sudan replaced /p/ with /b/ as in ‘happy’ and ‘map’ but they rarely substituted /b/
with /p/. Additionally, it was noticed that Sudanese student had substitution of /4, /f/,

/vl and /f/ sounds.

Similarly, a study conducted by Ahmad (2011) supported the findings of this
study. The researcher investigated the pronunciation problems encountered by Saudi
students in pronouncing certain English consonant sounds. It was discovered in his
study that Saudi students replaced /p/, /tf/ and /v/ with /b/, /[fI and/ f/ respectively. The
researcher posited that /3/ did not have equivalent in the Arabic consonantal system.
Consequently, Arab students replaced it with /ds/, /f/ or /z/. Furthermore, they

mispronounced /n/ sound as either /n-k/ or /n-g/.

Another study also corroborates with the findings of this study. Elmahdi and
Khan (2015) conducted a study among Saudi secondary school learners to identify the
students’ difficulties in pronouncing specific consonant sounds. The findings of this

study were similar to ElImahdi and Khan (2015). Their findings revealed that students
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faced difficulties while pronouncing /p, /v/, /3/, /{f/ and /y/. They found that the 85% of
the participants were unable to pronounce /p/ in the three word positions. Additionally,
the researchers indicated that due to the absence of /v/ sound in the Arabic phonemic
system, Saudi students tended to substitute it with /f/ sound. Moreover, the findings

revealed that Saudi students struggled in pronouncing /%/, /{f/ and /1/.

5.2.3 Factors that Influence Learning English Pronunciation among Arab EFL

Learners

This study aimed at determining the factors contribute to the learning of English
pronunciation by answering Research Question 3. It is very important to highlight the
obstacles that hinder the Arab EFL learners from having accurate pronunciation.

It was found that there were various perceptions of factors that hinder the Arab
EFL learners from having correct pronunciation. Barriers in delivering a good English
pronunciation such as teachers’ input, lack of practice, age, lack of exposure, prior
instruction and linguistic knowledge, lack of motivation and lack of interest are

explained as follows:

1. Formal Instruction

The study found that teachers are ill-equipped to teach the Arab EFL learners
because of their lack of expertise in English. Consequently, the teachers’ lack of
competence, lack of confidence and lack of quality that demotivate Arab EFL learners
from having a good English pronunciation. The findings of this study were similar to
Fraser (2010), where it was found that teacher is the key of learning English
pronunciation. He posited that learners believed that their teachers’ utterances are the
correct pronunciation. By the time, the Arab EFL learners have realized their incorrect
pronunciation they would blame the teachers for the confusion between vowel sounds
and their difficulty in differentiating between sounds. Consequently, the Arab EFL
learners claimed that they have acquired their Arabic accent in English from their
teachers. Fraser (2010) revealed the impact of the teachers’ input on acquiring correct or

wrong pronunciation.

According to Elliot, 1994 (as cited in Gilakjani, 2012) teachers do not have

background or tools to teach pronunciation in second language classrooms as a result
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they ignore teaching pronunciation and focus on building the four language skills such
as reading, writing, listening and speaking. Due to this, teachers tend to view
pronunciation as the least important skill and they direct their time on other areas of

language during class time.

A study reported by Al-Mahrooqi (2012) revealed similar findings related to this
study. The researcher found that 85% of the Omani students claimed that teachers were
the main reason for their low proficiency level in English. Students experienced low
level of English due to the use of Arabic language during English class. Teachers used
simple English inside classroom, notably they did not speak English outside classroom.
Hence, the students used Arabic language more than English. Furthermore, even with
limited speaking practices, teachers tended to focus on the good students and ignore
those who struggled to learn English proficiency and the use of simple language by
teachers inside classrooms. Moreover, teachers do not speak English outside classroom
thus, students use Arabic language more than English.

Similarly, Kayaoglu (2013) investigated linguistic difficulties among Turkish
students in speaking class. He interviewed 30 learners at north- eastern state university
in Turkey. His study revealed that the teacher is the main cause of having problems in
the pronunciation learning process. Thus, instructors are considered as the key
determinant of success or failure. He indicated that sometimes teachers’ input during the
language class might create a problem for the learners, especially if the learners fail to

acquire a correct pronunciation.

Moreover, findings of this study suggested that prior instruction and phonetic
knowledge have to be assessed at the beginning of the course in order to gauge how
much knowledge and skills the Arab EFL learners have had before the course. Limited
phonetic knowledge and instruction serve as a main factor that contributes to having
poor pronunciation. Due to this factor English pronunciation has proved to be a problem
for many Arab EFL learners. The participants viewed that their poor pronunciation
ability was due to the lack of receiving linguistic instruction to pronounce sounds
correctly in their early stages of learning English. The finding was in agreement with
Zhang and Yin (2009) who found that prior pronunciation instruction is one of the
important factors that hinder the process of having a native-like pronunciation.
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Moreover, the researchers posited that phonetic instruction is an effective way to help
learners to correct pronunciation. They indicated that learners even with low proficiency
level can improve on a daily basis especially when they can identify their pronunciation
errors and mispronunciation that they have learned from their early linguistic
instruction. With the recognition of their bad speaking habit they should be able to fix it

in order to communicate effectively and write correctly.

Lintunen (2013) reported similar findings related to the learners’ problems in
pronunciation. The researcher found that phonetic teaching had a great influence on the
learners’ awareness of the target language pronunciation. Learners’ limited awareness
of their pronunciation problems posed the main cause of their errors. Due to this,
students were not able to identify their mistakes. It was found that after learning
pronunciation skills and phonetics, the learners’ awareness increased and they became
aware of their pronunciation difficulties. This was because of the students focused on
the sound system and they started to evaluate their pronunciation.

Furthermore, the findings of this study stood in contrast with Suter, 1976 (as
cited in Gilakjani, 2012). Suter (1976) investigated the relationship between the
pronunciation accuracy of sixty- one non- native speakers and classroom instructions.
He reported that there was insignificant relationship between classroom training and
students’ pronunciation of English as a Second Language. The researcher found that
students who concerned more about their pronunciations were able to attain accurate

pronunciation.

2. Lack of Practice

The findings of this study suggested that lack of practice is another main
obstacle faced by Arab EFL learners. The participants mentioned that limited time spent
to learn the language and the lack of oral communication in English negatively affected
their oral proficiency. The finding was in agreement with Rehman and Bukhari (2012)
who found that lack of opportunity allocated to practice English pronunciation was the
main problem for the speakers in Pakistan to learn correct English pronunciation.
Similarly, Muriungi and Mbui (2013) found that most of ESL students faced difficulties
in acquiring English pronunciation due to the lack of practice. Consequently, it was
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found that lack of practice was the main reason for the students’ pronunciation errors.
The researchers noticed that students reverted to their mother tongue in most of their
activities inside the classroom which limited their opportunities to practice the language
(Muriungi & Mbui, 2013).

Mourad’s study (2010) supported the findings of this study. He found that a
majority of the Algerian students had incorrect pronunciation due to the lack of practice.
The researcher found that lack of practice during the phonetic and speaking classes led
to less attention on the students’ errors. Mourad (2010) noted that phonetic class is
merely theoretical and thus, insufficient time and crowded class cause the neglecting of
oral practice. Besides, priority to fluency is not dedicated within oral expression class
and consequently teachers do not focus on the students’ pronunciation errors. It was
noted that instructors should raise the awareness of pronunciation among the students
and provide them with phonetic activities that could increase their practice of English

pronunciation.

3. Learner’s Age

The findings of this study suggested that age is another obstacle in acquiring a
new language. The participants who engaged in this study were aged between 19 and 21
years old, as they stated that it would be difficult for them if they were going to learn
the pronunciation skills. Thus, age is considered as a main barrier to have adequate

pronunciation performances.

Gilakjani and Ahmadi (2011) found that age is an important factor that
influences the language acquisition, especially pronunciation. The researcher posited
that age hinders the process of having a native-like pronunciation. Moreover, he
indicated that adult learners found that pronunciation was to be the most difficult part of
a language to master. Gilakjani and Ahmadi’s (2011) findings were supported by the
Critical Period Hypothesis (CPH) which indicated that children are born with an innate
ability to acquire a new language more than adults as children’s brains are more flexible
to assimilate a new language than adults Lenneberg (1967, as cited in Ganjoee &
Narafshan, 2016).
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Furthermore, Lee and Macaro (2013) found that Korean young learners have a
better proficiency level than adults in acquiring new English vocabularies. It was found
that 443 elementary school children experienced a high level proficiency than adults at
university level. Thus, the findings of their study indicated that age is a significant
factor for having correct pronunciation as children can obtain better pronunciation than

in puberty age.

In contrast to the findings of this study, Nation and Newton (2008) suggested
that if the learner did not learn a foreign language before a certain age, he/ she might not
acquire a better pronunciation than those who started to learn a foreign language at a
proper age. They stated that if the learner began to learn English language before six
years old, there would be little or no accent. Besides, if the learner began to speak
between the age of seven or eleven, there might be a possibility to have a slight accent.
But if the learner began after the age of twelve, the learner would almost have a proper
accent (Nation & Newton 2008, p.78). However, the researchers claimed that adult
learners were more likely to have a good pronunciation and native like-accent than

children.

4. Lack of Exposure

The findings of this study suggested that lack of exposure is another main
obstacle that Arab EFL learners suffer from. Limited amount of exposure and limited
usage of English outside classrooms have contributed to poor pronunciation. The
finding was in agreement with Rogerson-Revell (2011) who viewed exposure as an

essential factor in the learning of L2 pronunciation.

The findings of this study are similar to the findings obtained by Al-Mahrooqi
(2012). The study found that lack of exposure to use the English language outside
classrooms was one of the reasons behind Omani students’ low proficiency level. The
participants viewed that paucity of contact with native speakers or English speakers
made it difficult for them to engage a second language, for it limited their usage of
English language inside and outside the classroom. Moreover, students mentioned that
lack of school’s events to encourage using English language; teachers’ utilization of

Arabic outside the classroom; and the use of Arabic language at home are the factors
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limit their opportunity to use English. These are the major causes of their lack of

proficiency.

Similarly, the findings of this study were supported by Karnati and
Vaidhyanathan (2017). They found that due to the lack of continuous exposure to the
foreign language, both undergraduate and postgraduate students faced difficulties in
improving their Russian spoken skills in Indian. It was noted that the learners did not
use the foreign language outside the classroom. Karnati and Vaidhyanathan (2017)
posited that students reverted back to their mother tongue or other local language once

they were out of their classroom.

Additionally, Mutiara (2014) reported similar findings related to the factors
contributed to the errors in pronouncing English vowels. The researcher found that
Indonesian officers in Juanda airport mispronounced English vowels. She found that
among the factors was the lack of exposure to English language which causes

pronunciation errors.

5. Lack of Motivation and Interest

The result pointed out that the role of motivation by teachers, parents and
learners is very essential to encourage the students to learn English pronunciation. It
was found that teachers’ motivation was not received in the classroom. Participants
mentioned that they were poorly motivated and consequently they failed to attain a good
pronunciation. Some researchers indicated that the lack of motivation is a major
attribute that negatively affects Saudi EFL learners’ competence (Alrabai, 2014b; Al-
Khairy, 2013a; Khan, 2011).

Khan’s study (2011) was consistent with this study. It was found that lack of
motivation is one of the factors that affect the learning of English language in Saudi
Arabia. He asserted that demotivated EFL learners are impeded to develop their English

proficiency.

Furthermore, Lopez and Tun’s (2017) study reported that male and female
students in Mexico experienced some factors that affect their participation in English

speaking classes. It was found that goal performance, teachers’ feedback and peers
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support are motivational factors for male students. While the female participants
reported that interacting with native speakers motivates them to keep practicing and
learning. Moreover, female students indicated that being in a supportive classroom is an

essential factor that motivates them for a better performance.

The findings of the current study pointed out that the participants experienced
difficulties in English pronunciation due to the lack of interest to learn a foreign
language. It was found that Arab EFL learners have a low interest to learn English
pronunciation. Participants mentioned that since English is a compulsory subject, their
main concern is their marks only. The finding was supported by Dornyei and Ushioda
(2011, p. 138) who found that the learner who loses his/her interest towards learning

English language is because they are demotivated due to some reasons.

In the same vein, Arefinezhad and Golaghaei (2015) found that students’ lack of
interest was a demotivating factor in learning English vocabulary. It was noted that
institutions should respond to learners’ needs for good environmental learning
conditions and sufficient materials to raise the students’ desire and interest. In addition,
it was suggested that instructors should dedicate enough time and effort in teaching the
English pronunciation and helping the learners to overcome their difficulties in

pronunciation.

Likewise, a study conducted by Al-Mahroogi and Denman (2014) among Omani
EFL students in public universities found that motivation is the most important factor in
language acquisition. They posited that the sources of motivation, as reported by the
participants were family members, good teachers and the learners’ positive attitude
towards the foreign language. On the other hand, it was found that cruel and unqualified
teachers, learners’ negative attitude towards the language and the lack of purpose to
learn the English language were the demotivational factors that highly contributed to the

learners’ lack of desire to learn the language.

Overall, the participants in this study were of the opinion that the learner’s
interest is an important factor aimed at improving their English pronunciation. In
addition, Sykes (2015) indicated that the learners’ particular interest affect their learning

process and may result in success or failure to learn a second language.
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5.3  Theoretical Implication

The theoretical implication of this study is to provide an understanding of the
empirical results obtained from this study. From a theoretical standpoint, this study has
provided an insight into the Second Language Acquisition, Input Hypothesis and
Klolb’s Learning Construct. The former relates to individual learner difference,
situational and social factors, learner’s choice of learning strategies. On the other hand,
Social Constructive theory relates to the term of interactions among teachers, students,

tasks and context.

With regards to the theoretical implication on Social Constructivism in the
present study, it is witnessed that students interpret the learning of the pronunciation in
their own ways. This is by using a technique which is taught by the teacher to facilitate
them in learning the pronunciation of new words. In doing so, they share their

individual minds with others when they interact with their classmates.

The roles initiated by the learners, teachers, task and context suggest that a
potential plan for a brief vocabulary session within the class hours can be arranged by
the class teacher. With the object to develop vocabulary growth, he/she may include the

vocabulary activities in the four learning skills while preparing the content.

It is instructive to transfer Kolb’s construct to the area of pronunciation
acquisition where it can help to make sense of pronunciation acquisition theory and also
categorize pronunciation learning strategies. This construct can then be used as the
theoretical foundation for a pronunciation learning strategy categorization scheme
where strategies are organized according to their efficacy in improving a learner’s
ability to obtain input or encourage practice, notice specific pronunciation details either
through implicit or explicit feedback, form hypotheses about those details, and test such

hypotheses

Based on the current findings, which support the theories, in the sense that Arab
EFL learners use pronunciation learning strategies to improve their pronunciation in
English language, Arab EFL learners are hoping to get more inputs from the teachers
because they believe that a learned system is based on teachers’ inputs. Moreover, Arab
EFL learners complained that they have lack of practice of English pronunciation and

formal instruction which affected their results in the pronunciation test. Furthermore, It
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is instructive to transfer Kolb’s construct to the area of pronunciation acquisition where
it can help to make sense of pronunciation acquisition theory and also categorize
pronunciation learning strategies. This construct can then be used as the theoretical
foundation for a pronunciation learning strategy categorization scheme where strategies
are organized according to their efficacy in improving a learner’s ability to obtain input
or encourage practice, notice specific pronunciation details either through implicit or

explicit feedback, form hypotheses about those details, and test such hypotheses.
5.4 Summary

The purpose of this study was to analyze the Pronunciation Learning Strategies
applied by Arab EFL learners. The findings obtained in this study corresponded to some
of the previous studies. It began with an overall discussion obtained from two
instruments employed in this research. The study revealed that Arab EFL participants
used indirect strategies more frequently than direct strategies. It was found that they
made an effective use of the Metacognitive Strategies in an indirect group. Furthermore,
a positive but weak relationship was found between the Arab EFL learners’ use of the
PLS and their scores in the pronunciation test. Moreover, the factors that contributed to

the learners’ mispronunciation were explored as well.
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CHAPTER 6

CONCLUSION AND RECOMMENDATION

6.1 Introduction

This chapter concludes the thesis, elaborates the pedagogical implications of the
research findings and recommendations for future research. This research has
demonstrated a valuable insight into Arab EFL learners’ use of Pronunciation Learning
Strategies (PLS) towards English pronunciation. This study helps the teachers to

discover more about the factors that influence the learning of English pronunciation.
6.2 Main Findings

The primary purpose of this study was to explore the utilization of PLS among
Arab EFL learners. The findings of this exploratory research have been concluded

respectively in this section.

This study is significant as it was done to address the problems faced by the
Arab EFL learners to master English, namely the lack of interest, lack of motivation,
lack of opportunity to speak the language, the incompetence of the teachers etc., that are
parts of the negative contributions. In the case of this study, the purpose was to find a
suitable methods and approaches to help the learners to improve their English.
Remedial measures will be taken into consideration so as to inject fresh interest in
learners to acquire English as the second language. Based on the findings as can be seen
in the evidence of the use of PLS among Arab EFL learners in enhancing their English
pronunciation. The findings of the study pointed out that Arab EFL learners rely more
on indirect strategies than direct strategies. It was found that the majority of Arab EFL
learners (M=3.55) made more use of the Metacognitive Strategies in the indirect

strategy group. Besides, Memory Strategy was also the dominant strategy in the direct

97



strategy group that was applied by the learners (M=2.96). Since Arab EFL learners in
this study consisted of males, they showed a preference to learn English pronunciation
by themselves such as searching for effective ways to learn English pronunciation and

paying attention to others’ utterance while they are speaking.

Another major finding was the level of relationship between the use of PLS and
the pronunciation scores. It was reported that there was a weak positive relationship
between the strategy use and the students’ performances in the pronunciation test. The
data showed that regardless of PLS the students utilized, there was no influence on their
pronunciation test score. Nevertheless, the utilization of PLS may have contributed to
the improvement of the learners’ English pronunciation. These findings add to the
growing body of literature on the role of strategies in developing learning performance
(Rokoszewska, 2012; Szyszka, 2015; Tam, 2013).

The last significant finding from this study is the factors that influence the
learning of English pronunciation among Arab EFL learners. This study found five
main obstacles that hinder the Arab EFL learners’ proficiency namely, 1) formal
instruction, 2) lack of practice, 3) age of the learners, 4) lack of exposure and 5) lack of
motivation and interest. The factors found in this study can be of assistance to teachers
to better understand the challenges faced by these learners to master good English

pronunciations.

Table 6.1 Perceived factors that hinder Arab EFL learners to master English

pronunciation

Formal instruction
Lack of practice
Learners’ age
Lack of exposure

Lack of motivation and interest
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6.3  Summary of the Findings

The discussions of the findings are summarized in Figure 6.1 which illustrates
the independent variable (Pronunciation Learning Strategies), dependent variable
(English Pronunciation Performance), the factors (External and Internal factors) and

their effects and relationships on one another.

PLS W ( Learners’

\_

/I nternal Factors \

Lack of Practice.
Lack of Motivation
and Interest

)

Pronunciation
Performance

A

.

/External Factors \

Formal Instruction
Learner’s Age
Lack of Exposure

)

Figure 6.1: Factors influence the learning of English pronunciation and the relationship
between variables

6.4  Pedagogical Implications
Based on this study, a number of pedagogical implications are highlighted:

The findings of this study reported that the majority of the students employed

Metacognitive Strategies in learning English pronunciation. Even though the
relationship found between the strategies used and the pronunciation performance was
weak, it was still a positive relationship. Therefore, language instructors can teach
Metacognitive Strategies explicitly in the classroom to their English language learners
particularly the Arab EFL students. It is hoped that the Arab EFL learners will apply the

PLS strategies in their actual learning to improve their pronunciation skills.
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Besides teaching specific strategy such as Metacognitive Strategies to the
learners, the exposure to other PLS strategies such as Memory, Cognitive,
Compensation, Affective and Social Strategies is also vital. This will enable the learners
to have a number of options to choose from which suit their personality and interest.
Application of PLS in learning English pronunciation is found to be helpful to reduce

the possibilities of having incorrect pronunciation among learners.

Additionally, phonetics training and more opportunities to practice should be
given to the students to practice pronunciation in the classroom. Teachers should teach
the students Received Pronunciation (RP) so that the learners will be aware of the
correct way of pronouncing English words. This would reduce the challenges faced by

the learners in pronouncing English sounds correctly.

Furthermore, this study sheds some light on the impediments that have impeded
Arab EFL learners from having correct English pronunciation. It was found that having
a lack of (formal) proper pronunciation instructions was the factor that most Arab EFL
learners highlighted. In this case, the teacher is considered as a very important
instrument in the acquisition process as students will try to imitate their teacher’s
pronunciation. For this reason, English teachers should have good phonetic skills as
they are the role models for the learners. Moreover, teachers should highlight
pronunciation as an important part of communication which means more pronunciation
practices inside and outside the classroom are needed. Thus, more activities on
pronunciation should be prepared by the teachers, focusing on certain consonants,
vowels or diphthongs which are found challenging for the students.

6.5 Recommendations for Future Research

The following recommendations are presented based on the findings and

conclusion drawn from this study.

This study is restricted to Arab EFL learners who enrolled in Preparatory
Intensive English course (PIE) in Universiti Malaysia Pahang. Therefore, the findings
may not be generalized to other Arab learners from different Arab countries. A replica
of this quantitative research with a larger group of Arabs from other Arab countries

could be done to explore more information and richer data for better generalization.
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Thus, there is a need for more studies focusing on the relationship between
pronunciation learning strategy use and pronunciation Performance. Such further
research would enable researchers to determine and examine the nature of the

relationship of the findings of the current research.

Future studies on pronunciation learning strategies among Arab EFL learners
employing quasi experimental methodology are recommended. A quasi experimental
research could be employed as it would enable the researchers to gauge the

effectiveness of the PLS used by the learners after certain duration of time.

The scope of this study focused on the challenges faced by Arab EFL learners in
learning English pronunciation. These contributing factors were gathered through open-
ended questions. The findings helped the participants to assess their weaknesses based

on their own inputs from the evaluation of the pronunciation test scores.

For future research, researchers may conduct an in-depth investigation on the
factors that might influence the learning of English pronunciation among Arab EFL
learners through qualitative methods, such as interviews and observations. Through
these methods, more rich data can be gathered and more interesting findings will be

explored.

The present study could not find a significant and a common pattern applicable
either for successful and less successful students. In other words, the results did not
suggest a particular set of strategies that may distinguish proficient learners from less
proficient ones. In this sense much research is needed at the individual strategy level to
investigate whether some set of Pronunciation Learning Strategies can account for

differences in pronunciation ability at different levels.

A comparative study between Arab EFL learners and other EFL or ESL learners
can also be conducted. The findings of this research will certainly shed more interesting
and enlightening findings and thus, help teachers to better understand the issue of

mastering English pronunciation.
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Teachers should engage their students in practicing pronunciation via repetition
drills on both discrete word or phrase level and the rules of pronunciation like the

different pronunciation of sounds such as /&/ as in man, /a:/ as in car and /2:/ as in ball.
6.6  Conclusion

The present study has shed more lights on the learning of English pronunciation
among Arab EFL learners. The findings have identified the main factors, and problems
that the learners have found most challenging about learning English. The data on the
most frequent used PLS, which is Metacognitive Strategy, demonstrated that the
learners did employ certain strategies to improve their pronunciation skills. The study
addressed the potential role that PLS had on the learners’ pronunciation performance,
which indicated that by applying certain strategies in learning a foreign language
pronunciation it could lead to the right direction of possessing a correct pronunciation.
Proper pronunciation can enhance the learners’ communication skills in daily
interaction and avoid being misunderstood by others. Consequently, much attention
should be paid on the prominence of gaining an accurate pronunciation by both learners

and teachers.
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Appendix A: Consent Form
Universiti Malaysia Pahang

Centre for Modern Languages and Human Sciences (CMLHS)

Dear participants,

I thank you for accepting to participate in my research entitled “An analysis of
pronunciation learning strategies among Arab EFL learners at Universiti Malaysia
Pahang”. This research will explore the utilization of pronunciation learning strategies,
the relationship between strategy use and participants’ pronunciation score and finding
the factors that affect the learning of English pronunciation. | would be glad to ask for
your consent formally and specifically in terms of data use. | would be thankful if you

could tick “V” and sign the content clauses below:

C] | consent to the recording and related document being analysed for research
purpose and understand that as far as possible anonymity will be preserved if extracts

are included for publication and report.

D | consent that all input provided is initiated by my own self and without force.
D | consent that | can withdraw from the study at anytime | want.

SIGNALUIE: Lo

DAt i
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Appendix B: Questionnaire

Universiti
Malaysia
PAHANG

Prograsery - Tambrsingy + fovamey

Dear participants,

Thank you for participating in this research. | need your cooperation in assessing us
completing this questionnaire, which is designed to ask about the learning strategies
adopted by Arab EFL learners and the factors influencing Arab EFL learners at
Universiti Malaysia Pahang in learning English pronunciation. Please be assured that
your responses will be kept confidential and your responses will be used solely for

research purposes.

Name (Optional): ...........ccoeeiiiiiiiinnn. Country: ......ovvvvvvinnennnn.n.
Age: i, Gender: Male Female
Instruction:

You are kindly requested to read the statements below and encircle the response that
best indicates how often you use the given ways to learn English pronunciation

according to the following scales:

1- Never or, 2- Rarely, 3- Sometimes, 4- Usually, 5- Always
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Part A

No

Item

Never

Rarely

Sometimes

Usually

Always

3

4

In order to memorise the
pronunciation of a given
word | try to associate it
with the pronunciation of
a different word (in
another language | know)
or with some sounds (e.g.
animals sounds, sounds of
machines, devices).

sl AWl gl Sy S
LS gl byl of dsal
o (el oAl 4a i) ddliss
Jie ) gl (ary ey
;Y il sl

(35605

2 | group words that sound
similar  in  order to
memorise their
pronunciation.
dgbite gag ) ClalSl) al
SIS saaly de gema b

3 | use visual aids to

memorise the
pronunciation of new
words (e.g. posters with
transcription  of  new
words, and  marking
phonetic symbols with

various colours).
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S Agall ey axai
Slia ) syaall Sl sl Sl
b o g gias 3l cldle !
Jse0 dae s Buaall Gl
(Ailiae o) il 4 g

I memorise the
pronunciation of a given
word by visualizing its
transcription.

oo slandl Cld&N lay S
Aembilia a3 53

I memorise the
pronunciation of new
words when | associate
them with a situation in
which | have heard them.

Ledie 3aaall Gild&Y glay <
piman (pra 88 gay Lghay p e)ﬂ

| repeat a word several
times over (aloud or in my
mouth) to memorise its
pronunciation.

) dume &l R ALN| J‘)Si

(b (o oy 5l e gy

I memorise the
pronunciation of a given
word by putting it in a
context (a sentence, a
story, a rhyme, etc.).

o slanall LK gl SN
uaall Bl (S lgrn s Pla
(&) .. omd G Al daa)
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| review the pronunciation
of recently learnt words
regularly.

G LSl 3l deal yay o

Part B

No

ltem

Never

Rarely

Sometimes

Usually

Always

3

4

| repeat sounds, words,
sentences, etc., simultaneously
with English speakers,
imitating their gestures and
facial expressions.

L deadl clSl) ol uaY) ) S
sy s daiy) Guaidl we Lol 3

eh g et g aghl )L ala,

10

| listen to the radio and/ or
watch TV in English.

DUl alsl o /g sl N ) s
A el Al

11

| speak to foreigners in
English.
Al Bl sy e Eaaa]

12

| practice reading aloud
paying attention to my
pronunciation.

DA e dle &geay 3ol 81 ol
sihi ) Ay cuay)
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13

| look up the pronunciation of
unknown words in a
dictionary.

Ghi A4k ge paseldll 4 S
by el il

14

| analyse the differences
between English
pronunciation and the
pronunciation of other
languages.

& Ghill o Ry Jiak o 8
clal 4 shilly 4yl Akl

Y

15

| imitate native speakers of
English, speaking Arabic in
order to feel the difference
between the two languages
better.

el ST Salasy) Al ikl B
bl IS sl G 3

Part C
No | Item Never | Rarely | Sometimes | Usually | Always
1 2 3 4 5
16 [If I do not know how to

pronounce a given word, |
guess its pronunciation.

LS (3l 48 6 yea are Alla b
el el 8 | 5laadll

17

If I do not know how to
pronounce a given word, |
avoid using it.

LS (3l 48K 6 jra are Alls
Lalasind galif Ll slaxall
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Part D

No

ltem

Never

Rarely

Sometimes

Usually

Always

3

4

18

| try to find as many different
ways of practising my
pronunciation as | can.

Gk e aal o g laisd) 5o J sl

19

I pay attention to
pronunciation when someone
Is speaking English.

Ghill e €5, oLl o4l

AT add Gaaat Ladie

20

| try to find out how to
improve my pronunciation.
WS e il a8 Gl Jglal
ik sk

21

When | prepare a talk in
English, | look up the
pronunciation of new words in
a dictionary and practise their
pronunciation.

AL Cua el a8 Lee
of sl b dasl Ay
asfly sl Sl 3l 44S
ek A jleay

22

| evaluate my progress in
pronunciation by recording
myself and comparing my
pronunciation to the
pronunciation  of  native
speakers. Ghill & e avil o
sk A8 Hla g (oudh Jiand (s e
A Y Al st Bhi o
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Part E

No

ltem

Never

Rarely

Sometimes

Usually

Always

3

4

23

| try to relax whenever | feel
afraid of reading aloud or
speaking in English.

Gasally ol Ja bl ol Jslal
Gandl o Je Cigar sel 8l (e
Ay asdly

24

| give myself a reward or treat
when | have worked hard on
pronunciation. Lillaels i S|
skl Agial Jeel Love 5 3la

25

| talk to someone else about
how | feel when | am learning
pronunciation.

@S ol Al (add ae Gl

Part F

No

Item

Never

Rarely

Sometimes

Usually

Always

3

4

26

| ask others for help if | do not
know how to pronounce a
given sound or word.

CST Al 13 A e 3aclsall Calkal
Sgall o A Bhil Al el
srall

27

| learn pronunciation with
other students, friends.
OAY) elBaal) s shaill Al
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Other

No | Item Never | Rarely | Sometimes | Usually | Always

1 2 3 4 5

28 | | use other way(s) of learning

pronunciation (explain what

you do)
a8 ) shill alail 5 Al ghkh axai

Explain here

¢ In your opinion, what are the factors that influence the learning of English

pronunciation?
iy Salai¥) ARl GRil o5 8 555 1 el sal) ale 5 Biden 5 5o

Thank you for your cooperation

Fatima Ali Lardhi

Master of Science

University Malaysia Pahang
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Appendix C: Pronunciation Test

Universiti
Malaysia
PAHANG

Frograserg - Teskroingy - Vo

Dear participants,

This research aims to investigate the English pronunciation learning strategies among

Arab EFL learners in Universiti Malaysia Pahang.

NAME: .« ettt Country: ....ooveiiiiiiiiiiiiiae

AR Gender: Male Female

Instructions:

You are Kindly requested to read the words and sentences below and pronounce them

with high voice.

Note: You will be recorded, please feel relaxed.
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Phase one: Please read the words below:

Number Words with /p/| Words with /vy Words ~ with | Words ~ with | Words with /
/3/ 11 /

1 Policeman Valley Confusion Champion Bank
2 Price Very Unusual Cheerful Finger
3 Dropped Arrived Treasure Butcher Nothing
4 Helpful Lovely Asia Kitchen Ring
5 Envelope Five Garage Lunch Thinking
6 Stop Oof Massage Which Wrong
Phase two: Please read the following pairs

No Sound /b/ Sound /p/

1 Beach Peach

2 Big Pig

3 Bin Pin

4 Cab Cap

5 Bear Pear

No Sound /f/ Sound /4/

1 Sheep Cheap

2 Sherry Cherry

3 Wash Watch

No Sound /4/ Sound /ds/

1 Choke Joke

2 Larch Large
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No Sound /f/ Sound v/
1 Fail Veil
2 Ferry Very
3 Few View
4 Fine Vine
5 Safe Save

No Sound / gk/ Sound /y/
‘" Sink Sing
2 Stink Sting
3 Wink Wing

No Sound / n/ Sound /y/
1 Run Rung
2 Thin Thing

Phase three: please read the following sentences:

He is singing.

It is chilly in the garden.

Michelle has a job in a shop selling casual shoes.
I think I’ve lost the passports.

She does sports massage occasionally, not every day.

Thank you for your cooperation
Fatima Ali Lardhi
Master of Science

Universiti Malaysia Pahang
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Appendix D: List of Publication

Conference Papers

1- Fatima Ali Salah Lardhi, Noor Raha Mohd Radzuan(2017). Arab EFL Learners’
Mispronunciation of English Language Consonant Sounds. SOLS 2017 International
Conference. Putrajaya, Malaysia 21-22 November 2017.

2- Fatima Ali Salah Lardhi, Noor Raha Mohd Radzuan & Abdelmadjid Benraghda
(2017). Factors that Affect Arab EFL Learners’ English Pronunciation. 5" International
Conference on Language, Education, Humanities and Innovation (ICLEHI). Kuala
Lumpur, Malaysia 21-22 January 2017.

Journal Papers
1- Fatima Ali Salah Lardhi, Noor Raha Mohd Radzuan & Abdelmadjid Benraghda

(2017). Factors that Affect Arab EFL Learners’ English Pronunciation. English for
Specific Purpose World Journal, 19 (53).
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