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Introduction

Getting students to pay attention during a
leaming sesslon ks never easy. Most of the
time, the Insinucior would be the only one
doing the talking part without recaiving any
respons=s.  Only @  few  siudents,
occasionally fewer than five, would repily.
Everyona's wolc2 was only audible o the
Instructor once the class was over, and
they walked out to the door and sald,

“Thank you, madam".  Students'
participation and engagement In ciass were
not up to expectations.

One of the reasons behind the low
engagement and parficlpation may be the
traditional leaming methods that rely on
memonsation, lecture, and  textbook
readings, where students are primarily
passive reciplents of Infoemation. This
method 15 sterestypical, boring, and lacks
actve siudents, making knowledge transfer
dificult (Ezeh et al, 2021). Because of
thege reasons, teachers must fnd a new
sirategy to Increase siwdent engagement.

Active leaming k5 one of many
sirategles the Instructor can Implement in
tha lesson aciivities. Based on the zone of
proximal development (ZPD) theory, the
Dest way 10 leam Is by facing tasks that are
slightly more challenging than the leamer's
current ablity level but can sl be
accomplished with some guidance
(Vygotsky, 1978). Acive leaming
ancurafas Instructors to scaffoid thelr
teaching to mest leamers In thelr ZPD,
providing support and opporunites for
growth.

Engaging stsdenis In leaming Is
cruclal for effective language acquisition
and development One  Innovative
approach to foster student engagement Is
through active leaming strategles. In this
context, active leaming refers to an
approach where leamers engage In class
activiles that require them fo actvely
pantigipats In the learning pocess rather
than passively recelve  Information.
According to Johnson and Smith (2020),
active leaming techniques have been

demonsirated i Increase  sludent
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engagemeant and knowledge retention.
Active leaming strategies  encourage
students to actively parficipate and
collaborate with peers and promaote 3
deeper understanding of Engllsh l2550Ns.
iOne such sirategy used In this ESL
classroom, which Is an Information transfer
aciivity, namely, a mind-mag, offers a
dynamic and Interaciive approach to
enhance student engagement and
comprehension of spacific lessons.

In light of these considerations and in
order to understand further whather tis
method & sutable for sludents,
researchers should consider students'
perspecilves  to determine  the
affectivenass of the method. Therefore, this
stugdy expiores how ESL sindents perceive
an aciive leaming approach to support the
leaming process and the sirategles used to
camy out aciive leaming actvities In the
classom. The ressarch  questions
formulated In the cumment study are as
Todliows:

1) What are the shudents’
perspectives  on  the active
learning approach used In their
language leaming process?

2) What are the shudents’
sirategies for the active leaming
atilvitles conductad In the ESL
classroom?

Mathodology

This study empioys an action research
mathodology a5 it allows the Instructor to
take the rmie of the meseacher 0
Investigate how to Improve teaching. The
samples of this study ware &3 diploma and
degres sludents who ennolied In two
Engllsh language courses during Semeasier
2, 20222023, al one of the technical
universiiles In Malaysla. These students
were taught by the same Instructor, the
principal researcher of this study. The siudy
was conducied from Week 2 wntl Wesk 9
of the semesier. Throughout that period,
tha siudents wera Instructed o Interact and
wark collaboratively with thelr isam
members dunng classmoom aciviies o
complete the task assigned. The detalled
implementation of the sald achwty Is
llustrated In Flgure 1.

This study employed classmom
observathon and BUMFEY s ihe means of
data collection. The survey was conducied
towards the end of the study fo elic
studenis' feadback on the benefits of
Hﬂ'ﬂﬂg sewaral Infoomation transfer
activiles I.IEII'I-g mind Mmaps In the clasaroom.
The survey Was conducted online via
Google Form, consisting of two sections.
The firsl gecton Was I'E-EPMHEHI.'E-'
demographic Information, and the sacond
saction comprised flve Likert-type Hems on
a five-point scale ranging from 1 {Strongly
disagree) to 5 [Strongly agree) ip assess
the respondents’ percalved benefits of
having the active leaming activity In English
agEs.
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Figure 1. ESL Class Aciivity
Impiementation.

Findings and Discuzalon

An analysls was performed for each item to
determine stugents” perception of active
leaming conducted In ESL classrooms.
The result showed that many respongents
[87%) reported 3 positive perception of
aciive leaming In ESL  classrooms,
meaning that they belleve this teaching
method Is effective and engaging. Only a
tiny percentage of respondents (1.5% ) sakd
they did not prefer this method, while
another 1.5% were unswe about I
Hartlkainen et al. (2019) found that five
previous research projects on actve
leaming from the viewpoint of stugent
leaming outcomes have been primanly
positive. Ths, this has supported the role
of active leaming as a suwpenor approach

compared to content-cenired approaches
such as lectrng.

Tabks 1 Indicates that students

reported posltive perceptions of actve
leaming In ESL classrooms. The results
suggesied that students displayed a high
level of preference for using an achve
leaming approach durng the lessons.
Among the fems used o ook Tor students’
perceptions of active leaming, Item 5,
which stabes, "Working with peers helps me
to develop my social skills, Le., helps me
communicate betier and have beter
relationships with my classmates.” ranked
the highest mean score of M = 4.24 with 50
= 0.971.
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Tabie 1. Stusents' Perceptions of Active
Leamming

Meanwhiie, Item 1, which states, "I
lzam bast when my lessons Involve acive
keaming.” and Item 4 *, | lzam better when
| work with my peers.” recelved a medium-
high score with M = 3.93, 50 = 1.063, M =
3.93, SD = 1.049 respectively. Aziey and
Shah {2016) state that active leaming
pedagogy must be used In teaching and
leaming since It fosters poskive atitudes
and opfimistic views fowards leaming.
Thus, this survey signaled that active
leaming can be a valuable approach to
enhance stugents’ engagement and
participation In ESL classrooms.

In the meantime, when employing an
acitve learning approach for class activities,
the instructor Identfied a few
ciicumsiances related fo the students’
strateqgles In the ESL classroom. When

they were first given a task, the stugents
dvided B among themselves and
compieted B under the mstuctors
guidance within the allotted class fime.
Mguyen et al. (2021) Iustrated that once
achviies In  class have stared,
engagement Ik ensured through 3
facilitation sirategy, Inciuding working ane-
on-one wih students. This shows that the
siudents could manage thelr tme
effectively and work collaboratively with
peers to achieve the {ask.

Additionally, based on the module
they refierred o In class, students could
make graphical noes using mind maps.
This ndicates that the active keaming
approach helped them nat only understand
the content better but also present It n a
visually appealing manner.

Advance lssus 4 2023 H



Cormespondingly, Chal and Kong
{2017} impiied that educators should create
a leaming environment that suppors
stugents In  creating thelr own
understanding, which could Bbroaden
leamers’ creativity. Besides, stuents could
cooperate well with each other to transfer
those Infographics to the whiteboard or
glass boands provided In the class. This
reveals that the students could
communicate EH'E{!ITH'EI}' and share their
hdeas.

Whie conducting the aciivily, some
proactive students asked the Instrector for
fmther Information and clarfication to
prepare for thelr presentation. This shows
that the stwdenis were motlvated to leam
maore and were actively engaged In the
l2aming process. During the presentation,
the Instructor fownd thal some students
usad addifonal imformation not sEted In
the module o describe and explain further
thelr points. They might be using thelr prior
knowledge or doing 3 quick search for
specific  Information to  make  sure
aumences understand betler from their
presentation. This suggests that students
could appdy thelr criical thinking skilis and
us2 external sources to support their
explanations. Hartkalnen et al. (2019)
figured out that a few siudles saw students’
construction of knowledge as a cruclal part
of acilve leaming, and that Interactive work
with others was connecied fo active
leaming Trough collaboration  and

angagemant

Furthesmore, each team member
parnticipated in the presentation In order o
aliow everyone to contibute to the team.
This exhlbis that the sudents could
participate egually and were aliowed to
showcase thelr skllis. Inlialy, the stndents
felt scared and overwheimed when
panticipating In the ciass activity. However,
after practising It In several lessons, they
became mare comioriable and enjoyed the
sesskons with thelr classmates. This
demonstrates that the active eaming
approach helped the students owercome
thelr fears and become more confident in
their abilites.

Concluaion
This study seeks to contribute to the el of
ESL  educaton by exploing  he
advantages of actve leaming aporoaches
ip Increase student iInvolvement In the ESL
dasznoom, such as collaborative I-ezunlng
through group discussion, creativity In
note-making, and constructive leaming
though peer teaching and feedback,
Likewlse, In a collaborative setting, support
and en::uuragement firoimi peenE and
instructors ald ESL leamers in gaining
canfidence becauss such an envimonmeant
makes leamears f2el less heshant 10 engags,
owing to actve leaming features
jArumugam et al., 2013). Students coukd
work together In groups o discuss and
share thelr ldeas, which helps enhance
thelr understanding of the subject matier
and promodes creaivity N nobe-making.
Besldes, the leaming process, such as
Advance lssug 4 2023



peer teaching and peer feedback, could
help reinforce students' understanding of

the subject matter and promots
constructive leaming.
Implementing student-cantred

leaming approaches In ESL classes can
encowage students to paricipate actvely
during lessons. This keaming approach,
which focuses on the stugent and thelr
leaming needs, encowages them fo
aciively participate In the leaming process
and take responsibiity for their own
leaming. ESL Instructors can beneft from
the findings of this study, as It provides
valuable Insighis to Improve thelr ieaching
mefodgs and enhancz thelr sudents’
leaming experience. It ls Important to note
that Individual perceptions and experiences
may differ, and the effeciiveness of aclve
leaming can be Influenced by varous
factors, Inciuding the Instrucior's f2aching
style, the specific context of the leaming
arnvironment, and the student's FII'IIH'
knowledge and preferences.

Pﬂ‘"ﬂ la‘Tl.H hI’EII-D.GD
L C. 13}

wriing mansfonma@ons.  Socla!  and

Usnagement Reseath Joumal Resaanch
Management insttute, 10(2), 25-38.

Aziey, A M., & Shah, P M. (2015). Fiipped
leaming: an apomach o promote self-
discovery leaming. infemationa! Conference
an Egucation ﬂr%.emmn 2018 Croes-
Cultural Education for Sustanable Regiona
Development.

Chal, C. 5. & Kong, 5. (2017). Professiona
Eaﬂrrgn:rmsluraml]reumtn Joumal

rrttps;rmngw . 1uc-v.uuﬁm—n1é-&3&&?

Ereh, N. G., Anid, 0. C., & Mwokoio, B. O,
(3021).  Meda-support Teamng and

Le
aming EI'EEIHGH a Sacond
144), 54104

iﬂﬂl;'ﬂﬂ?
heips: rm;u@m 55300 v14ndpod

Hartikainen, 5. Fniala, H, Pynas, L, &
Mokelalnen, P {2019). The Concept of
Active Leaming and the Measurament of
Leaming Cuicomes: A Review of Resaarch
In Engineaning Higher Education. Sducation
sn?-ﬁ!:es. = Ig1'Erﬂ-:4:.. 1-10.
hitps:/idol o/ 10, 3300 ducsca0402TE

Johnson, A., & Smith, B. (2020). Enhancing

student and  inowiedge
retestion aciive lEaming sirategies

Joumal of Eocatonal Psychalogy, 35(2),
123145,

Mguyen, K. A, Bomego, M. Finell, C. J.
DeMaonbrun, M., Crockett, C., Tharayll, 5.,
Shekhar, P, Waters, C., & Rosenberg, R
(3021). Insruclor  strategies o ad
| of aive lsaming A
mplementation |
Joumal of STEM Education, 8(1), 1-16.
hitpe:iidol om0, 1156/540554-021-00270-
T

Vyoisky, L 5. (1978). Mind and Sockety: The
Development

advance lssus 4 2023 H






